The Proceedings of the Symposium:

Killing California Indians:
Genocide in the Gold Rush Era

Held November 7, 2014, at the University of California, Riverside

CosTO CHAIR IN NATIVE AMERICAN AFFAIRS

CALIFORNIA CENTER FOR NATIVE NATIONS

Compiled and Edited by
T. Robert Przeklasa, Research Fellow, California Center for Native Nations

For further information, please contact: trpreklasa@gmail.com




CONTENTS

Introduction 3
Forward 4
Symposium Flyer 16
“And then the Elders and Scholars Wept: A Retrospective on the California Indian Genocide
Symposium”
— T. Robert Przeklasa 17

“To Destroy in Whole or in Part: Remembering the Past to Affirm Our Future”
— Jack Norton (Hupa/Cherokee) 28

“Child Stealing, Guardianship, and Genocide in California”
— Brendan Lindsay 59

“Indigenous Genocide in the State of California: Proofs, Practices, Policies (or) Genocide:
Creation of California Over Dead Indian Bodies”
— James Fenelon 65

“Labels and Indian History: Do They Harm or Help?”
— George Harwood Phillips 127

“California and Oregon’s Modoc Indians: How Indigenous Resistance Camouflages Genocide
in Colonial Histories”
— Benjamin Madley 130

“Refusing to Exterminate their VVoices: (Un)Silencing California Indian Genocide in Social
Studies Texts”

— Michelle Lorimer 167
Orange County Register Article on the Symposium 197
UCR Today Article on the Symposium 199
Riverside Press-Enterprise Article on the Symposium and Reader Comments 203

Copyright © 2015, T. Robert Przeklasa, California Center for Native Nations, University of California, Riverside 2



INTRODUCTION
The following are the proceedings, “Killing California Indians: Genocide in the Gold Rush Era,”
a symposium organized and executed by research fellows at the California Center for Native
Nations (CCNN) and the Costo Chair for Native American Affairs at the University of
California, Riverside. Included are whatever materials the participants shared with the
coordinators and are thus, not complete or uniform. Some scholars shared both their PowerPoint
presentations as well as the papers they wrote for the symposium. Others only had PowerPoints
or papers, and a couple presented papers they had already either published in journals or edited
volumes. Nevertheless, a great deal of the information presented is present in these proceedings.

Included also are articles from local and university newspapers as well as readers’ comments.
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“Killing California Indians: Genocide in the Gold Rush Era”

A Forward to an Academic Symposium Held at the
University of California, Riverside, November 7, 2014

By Clifford E. Trafzer, Convener
Distinguished Professor of History
Rupert Costo Chair in American Indian Affairs
Director of the California Center for Native Nations

January 2015

In January 1848, California Indians, John Marshall, and others working near
the Nisenan Indian village of Koloma made a monumental discovery of gold. At the
time of the gold discovery, Maidu, Nisenan, and other Native Americans were
digging a millrace in the deep gray gravel from the American River to John Sutter’s
new lumber mill. The gold discovery on the western slope of the Sierra Nevada
Mountains set off one of the most dramatic migrations in world history. Thousands
of non-Indian newcomers rushed to California, rapidly and permanently changing
the lives of thousands of indigenous people in California.

Representatives of the United States government did little or nothing to
protect Native Californians from the invasion of transnational miners into the
homelands of the first people of California. In 1850, California joined the Union.
Officials of the United States and the nation’s newest state did nothing to protect
Indian people, land, rights, or resources. They encouraged and supported the
extermination and exploitation of Native American men, women, and children.
Peter Burnett, California’s first governor, made it clear in his second annual message

of January 7, 1851. The people of California and the United States must expect,
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Burnett proclaimed, “That a war of extermination will continue to be waged
between the two races until the Indian race becomes extinct.”

Over the course of several years, historians and other scholars have
examined the relationship between non-Native newcomers and the First Nations of
California. Sherburne Cooke, Robert Heizer, and Alan Almquist provided some of
the most critical studies of the Gold Rush era, investigating Native American
population decline, the print media’s exposes’ of killings and kidnappings of
California Indians, and the campaigns launched against indigenous people. George
Phillips, Clifford Trafzer, and Joel Hire have explored the relationship of settlers,
soldiers, and miners with Native Californians during the era of the Gold Rush. These
authors provided some emphasis to Southern California Indians, people often
overlooked when investigating American Indian issues during the Gold Rush.

Hupa/Cherokee scholar and Professor Emeritus of Humboldt State
University, Jack Norton, researched and wrote the first book identifying the
murders, rapes, and kidnappings of Native Californians as genocide. His volume,
When Our Worlds Cried: Genocide in Northwestern California, Norton used the
“Conventions on the Preventions and Punishment of the Crime of Genocide”
provided by the United Nations in 1948 to define genocide. The definitions
provided by the United Nations in the wake of the Nazi genocide of Jewish people
has become the standard worldwide, although some scholars refuse to acknowledge

and use the definitions provided by the world body.
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The United Nations determined that the “intent to destroy, in whole or in
part” a religious, national, ethnic, or racial group constitutes genocide. Likewise,
killing members of the group or causing mental or physical harm to members of a
group also falls under the definition genocide. In addition, whenever one group
inflicts conditions deliberately intended “to bring about its physical destruction in
whole or in part” or “imposes measures intended to prevent births.” Finally,
genocide occurs when one group transfers children from one group to another, as
the United States did when federal officials took children from their parents and
forcing them into Indian boarding schools. Norton effectively used these definitions
of genocide to prove his case, just as he did in his address at the symposium, “To
Destroy in Whole or in Part: Remembering the Past to Affirm Our Future.”

Significantly, neither Norton nor any other participant in the symposium
compared the genocide of California Indians to that of Jewish and other
communities during World War II or any other genocide. Norton argued that
specific cases of genocide in world history each stand on their own as unique events
of inhumanity and horror. Some contemporary scholars ignored the definitions of
genocide provided by the United Nations, and others have labeled the conflicts
during the Gold Rush “ethnic cleansing.” More than one tribal elder has asked,
“What is the difference?” The answer is unclear except in the minds of those using
such labels. For each of the participants in the symposium, however, the definitions
offered in 1948 by the United Nations provided a clear path for understanding the

Gold Rush era in California.

Copyright © 2015, T. Robert Przeklasa, California Center for Native Nations, University of California, Riverside



In order to discuss, define, and deconstruct the genocide of California Indians
during the era of the Gold Rush, the California Center for Native Nations, Rupert
Costo Endowment, Native American Educational Program, and Native American
Student Programs at the University of California, Riverside, hosted a symposium on
November 7, 2014. Organizers convened the symposium to encourage additional
research on the subject and allow the leading scholars of the field an opportunity to
share their research, evidence, and interpretations. The gathering began with a
dynamic opening by Robert Przeklasa, a young scholar completing his Ph.D. in
History at the University of California, Riverside, who offered an engaging Power
Point. He has also agreed to compile and edit these Proceedings, which will
enlighten readers to the historical research and community comments made during
the symposium. Przeklasa shared his opening remarks and then introduced the first
three speakers: Jack Norton, Brendan Lindsay, and James Fenelon.

Norton provided a moving and in-depth examination of the definitions of
genocide provided by the United Nations and provided illuminating examples that
he researched among the American Indian people of Northern California. Brendan
Lindsay a professor of history at Sacramento State University offered the second
lecture. Lindsay is the author of a groundbreaking and much acclaimed book,
Murder State: California’s Native American Genocide. Lindsay followed Norton’s
presentation with “Child Stealing, Guardianship, and Genocide in California,” the
topic of his next book. One definition of genocide focuses on the forced removal of
children from one group to another, which Lindsay showed occurred during the

Gold Rush. He argued that even before the removal of Indian children from their
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parents to federal Indian boarding schools, non-Native newcomers kidnapped boys
and girls, sometimes murdering their parents to take them as slaves for labor and
sexual exploitation.

Child kidnappers even became the legal “guardians” of Indian children.
Under Chapter 133, An Act for the Government and Protection of Indians, the state
of California proclaimed Native American children to be “wards” of the government
and assumed greater say over their lives than their parents. In this way, the state
codified a “legal” method for non-Natives to capture and hold children without the
permission of their parents who were not citizens of the state or nation. Lindsay is
currently researching the topic of stolen children, child adoptions, and the diaspora
of Native California Indians during the mid-nineteenth century. After Lindsay’s
chilling examination of child theft and abuse, Przeklasa introduced Professor James
Fenelon of California State University, San Bernardino, where he serves as the
Director of the Indigenous Peoples Studies Center and professor of Sociology. He is
Lakota/Dakota from Standing Rock, and has published two significant works that
deal with genocide, Culturicide, Resistance, and Survival of the Lakota (Sioux Nation)
and co-authored Indigenous Peoples and Globalization.

During his lecture, Fenelon placed genocide in a larger, world systems
context. As in his classrooms, Fenelon captivated his audience with an engaging
Power Point presentation, “Indigenous Genocide in the State of California: Proofs,
Practices, Policies (or) Genocide: Creation of California over Dead Indian Bodies.”
Without mincing words, Fenelon offered a theoretical lecture to situate the

California Indian genocide into a global context. This theme has become an element
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of Fenelon’s new research, which constitutes innovative scholarship and a
contribution to sociology and the field of Native American Studies.

Trina Roderick, a Ph. D. student in History from the University of California,
Riverside, led the afternoon session, offering humor and a lightened spirit during
the second half of this serious gathering. Roderick introduced Professor George
Phillips, Emeritus from the University of Colorado, the most notable academic
authority of Southern California Indian history. Phillips has published extensively
on California Indians, and his books include Vineyards and Vaqueros: Indian Labor
and the Economic Expansion of Southern California, 1771-1877; Chiefs and
Challengers: Indian Resistance and Cooperation in Southern California; and Indians
and Indian Agents: The Origins of the Reservation System in California, 1849-1852.

His presentation, “Labels and Indian History: Do We Really Need Them?” challenged
participants on the use of word: genocide. He urged the scholars and public
participating in the symposium to stick to facts, which reveal what needs to be said
and shared. The facts, he said, speak for themselves about the events during the
Gold Rush era, and he felt that people could get so caught up in labels they would
lose sight of details describing the shootings, raids, and taking of Indian captives. He
did not urge participants to abandon historical interpretations, but cautioned the
group to be careful about becoming consumed with “labels.” As usual, the lecture by
George Phillips created quite a stir and lots of discussion before Roderick
introduced the next speaker, professor Michelle Lorimer of California State

University, San Bernardino.
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Lorimer examined the way history and social science textbooks in
California handle the issue of genocide, murder, kidnapping, slavery, and abuse. Her
lecture was a continuation of her on-going research on the historical representation
of genocide to schoolchildren and an expansion of her article, “Silencing California
Indian Genocide in Social Studies Texts,” that was published in 2013 in the peer-
reviewed journal American Behavioral Scientist. Lorimer argued that the State
Department of Education has silenced genocide through approved readings for
elementary and high school students in California. In her lecture, Lorimer exposed
the fact that although academic research by multiple scholars clearly demonstrates
genocide against California Indians during the Gold Rush, the State Department of
Education in California does not require textbook companies to provide accurate
and well-documented presentations about the genocide. In California today,
children learn about the horrors of the holocaust and Armenian genocide, and
rightfully so, but they learn little or nothing about the authentic conditions for
Native Americans during the Gold Rush era and its aftermath. The state office
refuses to use the term genocide, and textbook companies, eager to please the state
and sell millions of dollars of books, refuse to address California’s genocide of Native
Americans. In fact, the State Department of Education denies the California Indian
genocide, even in the face of historical evidence through overwhelming research to
the contrary.

Benjamin Madley is one of the newest scholars investigating the genocide of
California Indians during the Gold Rush. A professor of history at the University of

California, Los Angeles, Madley presented “California and Oregon’s Modoc Indians:
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How Indigenous Resistance Camouflages Genocide in Colonial Histories.” He moved
his audience by presenting a Power Point using the Modoc Indians of Northern
California and Southern Oregon as his example of Native American resistance to
incursions by miners, settlers, and soldiers who invaded their country and stole
their land and resources. Madley pointed out that the newcomers used words and
graphics to portray the Modoc as primitive, unyielding savages who opposed
American civilization and progress, thereby ignoring basic human rights to protect
their property and families. Madley’s lecture provided the perfect segue into the
highlight of the conference.

San Bernardino County Supervisor James Ramos led the third portion of the
symposium. Ramos, a member of the San Manuel Band of Mission Indians and
former Tribal Chairman, oversaw discussions by six Native Americans from diverse
indigenous experiences and communities. The session included Larry Myers a
Pomo Indian administrator and the long-time Executive Secretary of the California
Native American Heritage Commission. Myers gave one of the most concise and
important comments about the long-term effects of genocide among California
Indians. Over the course of many years, from his own Pomo community, to the far
reaches of Indian Country in California, Myers has witnessed the ill effect of the
genocide perpetrated by miners and settlers during the mid-nineteenth century.
Many kinds of problems that continue to emerge in Indian Country have their root
cause of the historical trauma experienced over a century ago.

One of the on-going results of genocide appears in the handling of sacred

sites, burials, and cremations. The Native American communities decry the
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destruction of American Indian cultural resources, including the cremations and
burials of their people, but non-Native peoples working for private businesses or
government agencies ignore state and federal laws that protect human resources.
For Myers, this is a continuation of genocide, and it causes ill health among Native
Americans who believe that harming human remains causes chaos within
indigenous communities. Laws given to California Indians at the time of Creation
direct Native Americans to care for the dead in respectful ways. To exhume remains
or cremations is a violation of ancient laws. In traditional Native thought, the
exhumation and destruction of human remains and sacred sites has contributed to
dysfunctional contemporary communities.

Ramos also introduced another California Indian with a wealth of experience
dealing with human remains and cultural resources. Gregg Castro, T'rowt’raahl
Salinan/Rumsien Ohlone, also tied his work in cultural preservation to a
continuance of genocide in Native American communities. For over twenty years,
Castro has protected human remains and sacred sites. He has served as Tribal Chair
and Vice Chair of the Salinan Nation Tribal Council, while working with the
California Archaeological Society, California Indian Storytelling Association, and
State Historic Preservation Office. After Castro’s presentation, Ramos introduced
another California Indian, Sean Milanovich, and a Cahuilla from the Agua Caliente
Tribe. Milanovich is Ph. D. student in history from the University of California,
Riverside, who continued the discussion of genocide, past and present. He offered
personal insights that connected the creation of Cahuilla people of Southern

California with tribal sovereignty. Milanovich used personal examples to discuss

Copyright © 2015, T. Robert Przeklasa, California Center for Native Nations, University of California, Riverside 12



genocide and cited the federal boarding school system as one way in which the
government separated children from Native communities to boarding schools
where they grew up without their families and traditions. “American Indian
students in the boarding schools often lost their Native languages,” said Milanovich,
who, along with other indigenous people decried language loss as a cultural
genocide.

Two other Native American scholars shared their views during the open
session with the panel. Supervisor James Ramos graciously introduced Daisy
Ocampo, a Caxan-Zoque tribal member from Zacatecas, Mexico. She shared her
views on the genocide of California Indians. She explained that the soldiers and
settlers of Spain and Mexico have committed a grievous genocide among many
indigenous people of Mexico and Latin American. Ocampo, a Ph. D. student at the
University of California, Riverside, explained that genocide included the theft of
lands and natural resources. As in other areas of the Americas, federal officials in
Mexico have stolen large indigenous landscapes taken from the Native people for
exploitation of natural resources. Her own research is situated in Zacatecas where
the federal government of Mexico has taken total control the Creation Mountain of
her people to establish a national park. Since taking over the mountain, federal
authorities in Mexico have prohibited Native Americans, including Ocampo, from
visiting or using the sacred mountain. She considers the act a violation of
indigenous rights and a continuation of the genocide that has plagued Latin America

since Columbus arrived in 1492.
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When Ocampo finished her talk, Supervisor James Ramos introduced another
Ph. D. student in History from the University of California, Riverside. Paiute scholar
Meranda Roberts shared her interpretations of genocide, focusing her comments on
the suppression of religious freedom of Native Americans on the frontier and in the
United States. Members of Roberts’ family had followed the teachings of Wovoka,
the Paiute Prophet. Her people had followed the Ghost Dance Religion and prayed
for the end of the world and return of a truly indigenous world. She is researching
Wovoka and his spiritual impact on Indian people and tribal sovereignty. Roberts
argued that Christian officials of the United States and some historians have
maligned Wovoka by misrepresenting the Ghost Dance Prophet. She asserted that
in spite of the ugly killing of men, women, and children by the Seventh Cavalry in
1890, the Ghost Dance Religion survived the massacred at Wounded Knee Creek.
Like other contemporary Paiute people, Meranda Roberts asserted that the
doctrines of the first and second Ghost Dance Movement live on within the Indian
communities through the Circle Dance. Officials of the United States, Indian agents,
frontier preachers, and settlers in the Paiute Country did not destroy the Ghost
Dance Religion. Itlives on in the heart, minds, and practices of Paiutes and other
indigenous people of the American West.

The symposium ended with participants stating openly that they had a
greater commitment research in the fields of Native American history, culture, and
genocide studies. Whether using the term genocide or not, scholars and community
people participating in the symposium wanted to further research dealing with

California Indians in the nineteenth century. Several graduate students became
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interested in the topic presented at the symposium. In addition to its impact on
future research, the presenters made a strong case that the United States, state of
California, miners, settlers, and ranchers in California had committed genocide
against Native California people. Using the definitions codified by the United
Nations Convention, the scholars presenting at the symposium left no doubt that the
evidence is clear. Governments and people committed genocide, killing, kidnapping,
and harming thousands of men, women, and children.

Scholars overwhelmingly demonstrated that the State Department of
Education in California is in error when the office states that the events surrounding
the California Gold Rush were not genocide. For too long, the State Department of
Education has ignored scholarly research and provided millions of schoolchildren
over many generations with misleading information on the era by silencing
genocide. The historical record is indisputable. Participants in the genocide of
California Indians condemned themselves through the written word, and through
the written word, the State Department of Education has denied the students of the

state their right to know the truth.

Copyright © 2015, T. Robert Przeklasa, California Center for Native Nations, University of California, Riverside

15



The Rupert Costo Endowment in American Indian Affairs
and the California Center for Native Nations Present:

KILLING CALIFORNIA INDIANS

Genocide in the Gold Rush Era

Scholars from across the state will convene for a groundbreaking and controversial symposium on
the California Indian experience during the Gold Rush. They will provide historical context and
information and debate the question:

“Was there a genocide of California Indians during the Gold Rush?”

Panel One: Robert Przeklasa, UC Riverside, Introductions

Jack Norton, Humboldt State University; Brendan Lindsay, Sacramento State University; James
Fenelon, CSU San Bernardino

Panel Two: Trina Roderick, UC Riverside, Introductions
Michelle Lorimer, CSU San Bernardino; Benjamin Madley, UCLA; George Phillips, U of Colorado
Native American Panel: Supervisor James Ramos, Chair

Gregg Castro, Sean Milanovich, Bill Mungary, Larry Myers, Steven Newcomb, Daisy Ocampo,
Meranda Roberts

Conclusion: Clifford Trafzer, UC Riverside

9am - 4pm, Friday, November 7, 2014
UC Riverside, HUB 379
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And the Elders and Scholars Wept:
A Retrospective on the California Indian Genocide Symposium
T. Robert Przeklasa
University of California, Riverside

Department of History
California Center for Native Nations

Following a few words of welcome, Clifford E. Trafzer (Wyandot ancestry),
Distinguished Professor of History and Costo Chair in Native American Affairs, called for a
moment of silence for all of the lives lost to horror during the nineteenth century in California.
The silence was broken by a gentle Native flute tribute from Henry Vasquez (Huachichil),
member of the Native American Community Council of San Bernardino and Riverside Counties.
Vasquez’s beautiful song of remembrance provided a stirring opening to the events of the day.
The symposium, “Killing California Indians: Genocide in the Gold Rush Era,” had begun.

Native California community members and leaders, scholars, students, and the general
public gathered on a warm November day in Riverside, California, for a symposium on a topic
that is, at least at the time of this writing, still very controversial: the genocide of California
Indians during the Gold Rush. Organized and executed by research fellows at the California
Center for Native Nations (CCNN) and the Costo Chair, the event was an important opportunity
for engagement between both Native and non-Native scholars and the broader public. Audience
members quickly underscored the importance of the event and topic as the room quickly filled,
forcing people to peer through the doorway and strain their ears as they spilled out into the hall.

After the formal introduction of the morning panel, the first to speak was Emeritus
Professor Jack Norton (Hupa/Cherokee) of Humboldt State University. Norton is the dean of the

field, having published Genocide in Northwestern California: When Our Worlds Cried, the first
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academic tract on the subject, through the Indian Historian Press in 1979. His presentation, “To
Destroy in Whole or in Part: Remembering the Past to Affirm Our Future,” began the
symposium with a uniquely experiential view of the genocidal actions committed during and
after the Gold Rush era from a Native northwestern California perspective. He wove together
personal, historical and cultural narratives that bore witness to the heinous crimes that were
committed against California Indian Nations as a way to destroy, in whole or in part, them and
their time honored religious beliefs, traditional customs, and ways of being.

Professor Norton’s personal history brought great insight and emotion to the morning
panel. An enrolled member of the Yurok Tribe, he traced his family name to his great-grand
father, Amonzo Norton. Amanzo came to California in the early 1850s and married a full blood
Hupa woman from the Quimby family of the village of Tswenaldin. Though Amonzo “had no
business in California, in Hupa, in Tswenaldin...” he was there, and, as a result, his great
grandson, Jack Norton, Jr., was there to tell the story.

Norton adeptly painted a larger picture of the horrific episodes of the genocide, one that
went even beyond the brutal murders. Explaining that many genocidal episodes in the northwest
California took place during religious ceremonies, he mourned the burning of sacred ceremonial
objects and regalia, some of which was also looted and can be seen today in museum collections
on the East Coast. At times, the Hupa elder’s voice cracked noticeably, causing him to pause in
silence to wipe a tear from his eye, as he spoke of babies burned alive along with the regalia
during a massacre at the village of Yontoket in 1853. In this way, he proved the impossible,
showing that such horrific episodes were even worse than people, Native and non-Natives,

scholars and students, had imagined.
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Academic works often fail to show the raw emotion that wells forth during discussions of
the history of California Indians. At times, several of the scholars, grown men, broke down and
cried due to the nature of their topics. The next presenter, Professor Brendan Lindsay of
Sacramento State University, could not stop the tears when he spoke about the horror
experienced by Native children stolen from their parents and taken into settlers’ homes for forced
labor and sexual gratification. Lindsay, who published the award winning book, Murder State:
California’s Native American Genocide, 1846-1873, in 2012 with the University of Nebraska
Press, centered his talk on Section (e) of the United Nations’ definition of genocide: “Forcibly
transferring children of the group to another group.” He explained how the first law the state of
California ever passed, the 1850 “Act for the Government and Protection of Indians,” effectively
legalized child slavery through the indenture of Native orphans into non-Native homes.

Lindsay detailed the broader implications of the legislation, since the demand it created
for orphans thus created an incentive to murder Indian parents. His research brought to light an
amendment to the law ten years later that expanded the indenture to adult Indians and, though the
practice legally ended just three years later in 1863, Indian children continued to be taken into
non-Indian homes for decades. Thus, Lindsay showed that scholarly periodization of the Gold
Rush Genocide may indeed need to be reevaluated. Though the work presented was the
preliminary stages of his next project, it proved that there is still much to be done on the
scholarship of genocide in California.

Sociologist James Fenelon (Dakota/Lakota) of California State University, San
Bernardino, rounded out the morning panel. He reminded the audience of the many talks on
Native survivance at the California Indian Conference he cohosted the month prior. The

conference was another event in which the pain of the California Indian experience was evident.
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However, while elders, community members, and scholars all shared stories of community
destruction, they also shared their survival and renaissance, as well. Fenelon’s presentation
added further breadth to the symposium discussions by examining the genocide through a world
systems lens. Through this, he showed the connections between the Gold Rush Genocide and the
rest of Native America from first contact and around the United States. He also examined the
processes of recognition of and healing from genocides throughout the world to provide possible
avenues for the future.

As the speakers shared their research and personal experience with the attentive crowd,
more and more people came to the door, eager to hear their presentations. People crowded
shoulder-to-shoulder in the chairs, and students gave up their seats for elders when each scholar
finished. More and more people sat on the floor, leaned against walls, and peered through the
door from the hallway when there simply was no more room. Coordinators from the CCNN
busily worked with university staff and found a larger room for the afternoon session. In the
midst of this, a well-respected Cahuilla/Serrano religious leader noted the spiritual heaviness that
came with the subject matter, pointing out boxes of tissues being passed around among the
audience and speakers. He humbly requested to perform a cleansing of the room before the
audience discussion to which the coordinators eagerly assented.

With a few brief words from the community leadership, the audience turned to the four
cardinal directions in unison with the blessing as pivat (tobacco) smoke, fanned by eagle
feathers, cleansed the room of the negativity. Though the religious leader thanked the
coordinators for allowing him to perform the ritual, it was they who were truly grateful for his

help. The episode showed the flexible, organic, and, indeed, Native nature of the event. More
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importantly, however, it spoke to the close bonds that have formed between the university and
the local Native community through the California Center for Native Nations.

Audience members began the discussion period by asking for clarification on several
points from each of the scholars. However, the most interesting moments of the discussion came
from two Native community members. After thanking the panelists, a Haudenosaunee gentleman
recently from New York spoke fervently about the need to organize amongst the various tribes
and with the non-Native community as well. The symposium was indeed a great example of such
organization, itself. Another audience member, a Cupefio man, spoke passionately about learning
and sharing Native ways and spirituality when he lived in the northwest of California. Emotion
grew as he shared deeply of the pain his people felt because of their continued separation from
their homeland, the village of Kupa in San Diego County, from which the United States
government forcefully removed them in 1903.

During the lunch break, elders, scholars, and community leaders were invited to share in
a meal provided by Zacatecas Café, a local restaurant owned by a family of mixed Maidu and
Mexican heritage with strong ties to the university. Though seemingly trivial, the meal provided
an excellent opportunity for networking among academics and community members. The night
before, the participants and members of the local Native community gathered at Zacatecas for a
welcome meal, as well. The amount of discussion, sharing, learning, and reminiscing highlighted
the importance of such gatherings for community members and scholars. The university prides
itself on these strong working relationships that it has fostered with the surrounding
communities. Old friendships were rekindled and new ones forged while intellectual discourse
furthered everyone’s knowledge and understanding of the Native experience during the Gold

Rush.

Copyright © 2015, T. Robert Przeklasa, California Center for Native Nations, University of California, Riverside 21



In a larger room down the hall, noted historian George Phillips, emeritus professor at the
University of Colorado, began the afternoon panel and filled the role of contraire among the
scholars. He began by strongly agreeing with the argument first set out by Jack Norton that,
according to the 1948 United Nations definition, what happened in California during the Gold
Rush period indeed constituted genocide. Philips then began listing various events from
throughout world history from the English invasion of Ireland to the Zulus under Shaka, the
Khans of Mongolia to Pol Pot in Cambodia. Could labelling what happened in nineteenth
century California as “genocide” actually do a disservice to the people and what they went
through by enabling scholars to merely categorize it alongside innumerable other acts of global
genocide and forget about it, he wondered. Perhaps there was a better approach for academics to
take.

Phillips then described a scene in a noted Holocaust movie that showed the family of a
Nazi concentration camp commandant sitting down to a nice Christmas dinner with a backdrop
of snow falling outside the window and a large chimney ominously belching black smoke into
the background. He used the scene as an example of an understatement, a technique he has
employed throughout his career as a historian, and one he believes should be employed in the
case of the Gold Rush Genocide. This juxtaposition of the dinner and death, he argued, clearly
showed the true evil of the situation. Making monsters out of criminals who commit genocide, he
pointed out, masks the true horror that is humans brutally killing other humans.

Like Brendan Lindsay, Benjamin Madley of the University of California, Los Angeles, is
a rising star in the field. His first book, An American Genocide: The California Indian
Catastrophe will soon be published by the Yale University Press. He presented on his work

exploring the “Modoc War” of 1872-73, which, he argued is a grave misnomer. One of Madley’s
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greatest contributions was his analysis of the continued application of the labels “battle” or “war’
to events that, when examined historically, amounted to little more than genocidal campaigns by
death squads. He pointed out that resistance to genocide, such as that put up by the famed Modoc
leader Kintpuash, or Captain Jack, is not uncommon, as one finds examples of such resistance in
more famous instances such as the Auschwitz-Birkenau, Sobibdr, Treblinka, and Warsaw Ghetto
Uprisings. Nevertheless, the war and battle labels in schools and scholarship today, continue to
obscure the truth of incidents such as the seven murderous campaigns specifically launched by
the United States Army and local militias to eradicate the Modocs as a people.

Michelle Lorimer of California State University, San Bernardino, brought more focus to
the issues of representation in modern representation with a focus on textbooks. She has
contracted with Great Oak Press, a new venture of the Pechanga Band of Luisefio Indians, to
publish her forthcoming book, Reconstructing the Past: Historical Interpretations and Native
Experiences at Contemporary California Missions, which critiques the romanticized history
around the Spanish California missions that continues to minimize Native voices. Examining
many of the textbooks used in California public schools, Lorimer showed how Californians are
still reared with the false image of sourdough miners and the victorious Gold Rush. Combined
with a whitewashing of the Spanish mission system, these texts, she argued, go against
statements published by the State Board of Education that stress the deep importance of students
recognizing the sanctity of life. Lorimer showed that, at best, some of these texts offer a
“tarnished” version of history which may recognize negative issues such as unfair treaties,
dispossession of land, and the reservation system but still ignore the sheer violence and genocide

committed against California Indians. These evince a large gap between current scholarship that

Copyright © 2015, T. Robert Przeklasa, California Center for Native Nations, University of California, Riverside 23



recognizes the genocide and the history taught to California’s students which has led to a gross
public ignorance of state history.

James Ramos (Serrano), a San Bernardino County supervisor and former tribal chair of
the San Manuel Band of Mission Indians, aptly followed Lorimer’s presentation and chaired the
Native Community Panel. He began the session with a brief description of the thirty-two day
campaign against the Serrano by local militia forces in 1866. His own great-grandfather, Santos
Manuel, bravely used his spiritual and leadership abilities to lead his band of Yuhaviatam down
from the mountains to the valley below. Ramos explained the importance of the symposium for
making the truth known to the public — not for blame, but in order to understand where we, as a
society, must go in the future.

Supervisor Ramos knows full well the importance of education. In 2011, California
Governor Jerry Brown appointed him to the State Board of Education. In addition to representing
all Californians, Ramos worked toward acknowledgement of the genocide in state education
standards and addressed educational issues facing Native Californians throughout the state.
Unfortunately, his election to the Board of Supervisors of San Bernardino County meant his
departure from the Board of Education. The situation is promising, however, as Governor Brown
appointed Niki Sandoval of the Santa Ynez Band of Chumash Mission Indians to replace him.
Ramos assured the audience and panelists that he will continue to work with her to amend the
state’s primary and secondary education curriculum.

The first panelist was former long-time Executive Secretary of the California Native
Heritage Commission, Larry Myers (Pomo). He brought his many decades of experience to the
fore. For years, Myers fought for the protection of sacred and cultural sites and the repatriation of

human remains and tribal patrimony throughout the state. He has seen slow but steady progress
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on these issues and noted that the symposium and the large audience in attendance was a
testament to the fact that the genocide of Native Californians has come out of the shadows and is
becoming something society can talk about.

Two graduate students offered their perspectives as a non-California Native women
living in California. Daisy Ocampo (Caxcan/Zoque) spoke of her work chronicling her peoples’
fight for their sacred lands in Mexico. She drew parallels to the experience of California Indians
in the nineteenth century as they, too, lost access to their sacred sites and lands and saw them
destroyed by industrial economic greed. Meranda Roberts (Northern Paiute) added a unique
dimension to the symposium by explaining that miners did not confine their lust for mineral
wealth within artificial boundaries. Rather, when the Forty-niners advanced eastward over the
Sierra Nevada, they soon ignited the Nevada Silver Rush, bringing terror to and destroying the
lives of the Paiute people who lived on both sides of the state line. Roberts drew a line of
causation from these events to famed religious leader Jack Wilson, better known as Wovoka,
founder of the Ghost Dance, and thence to the tragedy of the Wounded Knee Massacre among
the Lakota.

Gregg Castro (t'row t'raahl Salinan/rumsien Ohlone) elogquently spoke about the pain of
the past but underscored the need to move forward and do things in a proper way. He warned the
community to resist the urge to blame and hate. Castro linked many modern problems that
continue to tear Native communities apart to an on-going genocide, one in which Native people,
at times, unknowingly perpetuate. The desire to operate in a non-Indian world using non-Native
ways only leads to further destruction and loss, he said.

Steven Newcomb (Lenape/Shawnee) of Kumeyaay Community College, too, reminded

the audience of the non-Native influences and structures that supported the colonization of the
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Americas and led to events like the Gold Rush Genocide. Newcomb shared quotations from
United States court cases to show the active role the original Doctrine of Discovery played in the
invasion of California and thus the genocide that followed. He also brought copies of various
court decisions, laws, and other government documents to prove the complicity of the state
government in many of the genocidal acts of the nineteenth century.

Sean Milanovich (Cahuilla) was the final participant to introduce himself and speak on
the panel. He spoke of his own people’s experience with non-Native newcomers following the
invasion of their lands by the United States. A respected elder Alvino Siva passed down to him a
story about a day when all of the men were away from the village. Pedro Chino, a pavuul, the
highest kind of shaman, sensed trouble and told the people to hide behind the large boulders near
the entrance of Chino Canyon. Non-Indians had come to kill the people, but Chino refused to
allow them to get near. They began to shoot at him, but the pavuul was very powerful and was
able to deflect every shot fired at him, thus giving his people time to run escape up the canyon.

Though Milanovich has learned much from Cahuilla community elders, his own relations
were more reluctant. Whenever he asked his grandmother, LaVerne Miguel, about Cahuilla
culture and history she always said she did not know anything. At one point, he told her that it
just could not be, she had to know something, to which she responded that it was just too painful
to share with him. Tears flowed as he described the hurt caused by her response and all of the
lost culture and language that resulted from the pain his grandmother shared with many other
Cahuillas. “T don’t want to hurt anymore,” he lamented, “and I don’t want my children to grow
up with it either.” His was a powerful example of intergenerational trauma that continues to

afflict many Native families throughout the state.
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The true emotion of the event, though difficult to capture in words, is important for
anyone seeking to understand the genocide and its impacts. Thankfully, representatives from the
Sycuan Band of the Kumeyaay Nation and the Native-owned Digidat Solutions filmed the
proceedings in order to preserve as much of the symposium as possible. Both entities are, as of
this writing, busy working with the California Center for Native Nations editing their footage to
produce a DVD that will be stored in community, tribal, and university libraries for the future.

A detailed discussion of what Californians, Native and non-Native, needed to do next
followed the individual presentations of the Native Community Panel. Audience members
interacted with the panelists on points ranging from corporatism and resource development to
intertribal organization and sovereignty. Speaking on what needs to happen with the topic of the
genocide, Gregg Castro compared it to a splinter in one’s finger. “You first need to do the
painful work of digging it out so that you can heal. And it’s important to ensure that you get all
of the pieces out so that it can heal properly, no matter how badly it hurts to keep digging around
in there.” The tears shed throughout the day were evidence that the process was still underway.

The symposium was a great success on many levels, and many people inquired as to
when the next would be held. Though the symposium was not intended to be the beginning of a
series of annual events and there are currently no formal plans to do so, it has already helped to
advance the field as two research associates with the CCNN have begun work on an edited
volume based on the proceedings. There is much work to be done, and the relationships between
scholars and the Native community forged both at the symposium and in the years preceding
promise to yield rich fruit. Fittingly, the day ended as it had begun, with a flute tribute from

Henry Vasquez. Only this time, it was a song of hope for the future.
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Abstract

Indigenous peoples’ complex analytical issues include historical misrepresentation,
struggles over sovereignty and autonomy, and Euro-American “conquest” including
invasion, genocide, culturicide, and coercive assimilation, ranging over half a
millennium of invasion and colonization. Perhaps the most critically contentious of
these issues is genocide. We review historical construction of racial formation and
cultural domination, focus on California genocide of Native peoples, and present
articles in this special issue as means of understanding these processes and proposing
future directions for indigenous studies.
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Introductory Overview

Indigenous peoples represent the most complex social analytical issues in the world
today, including invasion by foreign groups, outright genocide, culturicide and multi-
ple forms of coercive assimilation, and ranging over half a millennium of modern
colonization histories covering the Americas and globally. Perhaps the most critically
contentious of these issues would be genocide, especially in North America and the
United States, in terms of how scholars employ this relatively new term over social
histories obfuscated by dominant group histories. (...text redacted...)
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Euro- Amerlcans constructed the Amerlcan Indlan Iegally somally and raC|aIIy to

tions and ideologies of invasion and destructlon mtentlonally to steal Native American
lands and control for the first nations of the Americas. Agents of the federal govern-
ment sought to destroy Indian agency and the autonomy of the many Native nations,
making sovereignty a legal concept under federal law rather than a spiritual concept
born of ancient stories and songs of creation. Thus sovereignty is indigenous to the
Americas and not a gift of the United States, which limited Native sovereignty legally
without consent based on the Right of Conquest. Furthermore, the federal government
employed religious domination as a central rationale in declaring the indigenous as
“savage” from 1492 to 1892, and therefore outside the realm of legal and moral
responsibility. Over this period, key differences between the Catholic conquest for
supposed conversion, albeit at a terrible human cost, and the Protestant racial purifica-
tion led to elimination of the indigenous, albeit often calling it absorption and later
assimilation. These concepts emerged early in the colonial era but became the Manifest
Destiny of the United States as the new nation justified the killing, theft, and rape of
indigenous people. This interpretation is neither original nor innovative, but chal-
lenges scholars to rethink the genocidal attacks of the United States against indigenous
Americans, and their underlying rationalizations in language such as the Louisiana
“Purchase” and the building of early “democracy” in California...

Through our essay, we have identified the racial construction of the American
Indian and attendant dominating ideologies of colonizing European and American
powers and then by independent new states reproducing the same systems over indig-
enous peoples. Euro-Americans used broad transitions from feudal and colonizing
countries to modern and independent states, which took place during a 500-year devel-
opment of the modern world system. Industrialism and capitalism, systems very
destructive to indigenous societies, were also developed and became hegemonic in
Europe and the Americas. Following the colonizing patterns of Europeans, newcomers
to indigenous nations provided global imprints that maximized private property and
the accumulation of wealth above all other social systems. In so doing, Euro-Americans
destroyed Native American economies and those of other indigenous peoples around
the world to gain wealth at the expense of first peoples. Furthermore, transitions from
centralized Catholic ideologies to diverse Protestant rationalizations as well as demo-
cratically constructed local governments were instrumental in achieving domination,
such as the perverse democratic systems employed in California...

Indigenous Peoples—Genocide in California and the
Americas

The development of the modern world begins with and is maintained by European and
Euro-American invasions and dominations of the Native nations and peoples indige-
nous to the Americas. In California and other sites within the American West (and
around the world) genocide played a central role in the historical processes. Brendan
Lindsay has become a leading historian of the genocide theory as it is applied to
California’s indigenous populations, relating genocide to the democratic traditions of
Americans. In local frontier areas of California (and other sites of the United States),
small groups of people met to formulate Indian policies, using democratic meetings to
launch genocidal attacks against men, women, and children. During the 1850s and
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1860s, pioneers provided their voices as evidence of vast genocidal actions, but the

period deny the genocide and refuse to reevaluate the historical record based on the
evidence. Thus, the dominant society denies and distorts genocide in the name of
“progress” and “civilization.” California provides a perfect example of both genocide
in practice and policy, and concomitant denial by using Western ideological constructs.
In addition, the federal and state governments wish to block reparations due indige-
nous people by denying the theft of lands and resources, the “killing of members of the
group,” the causation of “serious bodily or mental harm,” the destruction of indige-
nous “conditions of life,” the prevention of “births within the group,” and the enslave-
ment, prostitution, and “transferring children of the group to another group.” (Lindsay,

2012, p. 15; United Nations, 1948).

Although genocide is an ancient practice throughout the world, the term emerged
during World War 11 in response to the Nazi genocide. In 1944, Polish lawyer Raphael
Lemkin wrote Axis Rule in Occupied Europe, which coined the term and applied it to
state-sponsored genocide or the systematic and intended extermination of ethnic
groups or entire human groups. In 1948, the General Assembly of the United Nations
offered a convention to define genocide as (a) the killing of members of a group,
(b) causing serious bodily or mental harm to members of the group, (c) deliberately
infliction of the group conditions of life calculated to bring about its physical destruc-
tion in whole or in part, (d) imposing measures intended to prevent births, and
(e) forcibly transferring children of the group to another group. Under every category
provided by the United Nations, the historical record is clear. Euro-American people
and governments have committed genocide worldwide against indigenous peoples,
including genocide against Native Americans of California during the era of the Gold
Rush, a fact denied by the California Department of Education. The articles in the fol-
lowing section in this volume provide selected examinations of genocide and its long-
term effects within indigenous communities. They are offered to continue discourse
about genocide with a focus on indigenous communities and peoples.

This section of the article discusses these processes as indicative of what many
indigenous peoples have experienced and considers the problems arising for historical
and scholarly analysis of genocide against Native Americans. Like other colonizers,
the United States sought total domination of Native Americans, and federal and state
officials allowed pioneers to murder, rape, kidnap, steal, and destroy Native Americans,
creating systems for superordinating settlers, militia soldiers, and government offi-
cials to subordinate Indians, thereby developing caste-like social systems fully alien-
ating Indigenes, usually on their own lands. These rationalizations provided the basis
for the denial, dismissal, and distortion of genocide in America, most specifically in
California, because of six major reasons: (a) the difficult analysis of genocide in
California because of the lack of precedent; (b) general denial among scholars, histo-
rians, and sociopolitical forces; (c) an inability to establish intentionality (critical to
proving genocide); (d) inapplicability of contemporary models; (e) lack of temporal
sequencing between systems (e.g., missions to U.S. Indian policy); and (f) failure to
take responsibility by descendants and beneficiaries of genocidal policies (similar to
throughout the United States generally).

We examine each of these issues, with evidence from California Native nations. For
instance, the Chumash were a complex society before the Europeans came, as see in a
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painting by Michael Wood, Gathering at Shisholop, showing a beachside festival with
sports, feasting, and considerable social order. Yet Spanish and later Americans
depicted the Chumash and their neighbors as small-scale hunter-gatherers, called
“Diggers,” an intentionally charged, racist, and pejorative term with origins in
“Niggers.” During the mission period, Indian life was very hard. While many Indian
families came willingly at first to the missions, later they resisted mission life and the
regimented work. Soldiers forced Indian villagers into missions, traveling great dis-
tances into the Mojave Desert, Santa Rosa Mountains, and Colorado Desert to kidnap
women and children to force into the mission systems at the San Fernando and San
Gabriel missions. Spanish priests oppressed girls and boys, forcing everyone to work
for the mission or face corporal punishments. Many died, as evidenced by the pit buri-
als at Mission San Diego and others. Only favored neophytes lived longer, while most
people led very short lives. Priests segregated young girls, taking them out of their
homes and placing them in monjerios, Spanish dormitories where filth and disease
killed many and sickened others. While Priests claimed this to be an attempt to guard
girls from sexual activities by locking them in the dormitories where many died, it also
made them vulnerable to other males at the mission, including soldiers. When neo-
phytes fled the missions, the priests hunted them down and punished them with jails,
stocks, whips, and other severe means. Over the years, California Indians fled the mis-
sions, seeking sovereignty and freedom from Spanish overlords. Not long after the
Spanish creation of missions, indigenous peoples rose in violent revolt against the
priests and soldiers. The Spanish treated first peoples as inferiors, attempting to “con-
vert them to Christ” and force them into forms of Spanish civilization while denigrat-
ing Indian culture and religions.

In 1824, 2,000 Chumash struck Missions Santa Barbara, La Purisma, and Santa
Ines, the largest of the Indian revolts. The Quechan struck the priests near present-day
Yuma, Arizona, and the Kumeyaay burned Mission San Diego. When Indians living in
the missions told their own stories, they shared many Native truths: “The Indians com-
plain bitterly that they receive nothing for their toil. . . . This discontent . . . likely
resulted in the revolt of the Indians at Santa Barbara and Purisma.” However, there is
virtually nothing about this maltreatment in the required fourth grade school curricu-
lum in the state of California. One author’s son, James Dean Fenelon, interviewed
Tongva-Gabrieleno teacher Julia Bogany (April 1, 2010) about her origins from
Mission San Gabriel and learned of many transgressions within the missions, includ-
ing the Killing of children younger than 10 so families would work harder. He also
learned about systematic separation and sexual violation of pubescent girls in many
missions, documented as “girls quarters for domestic education” at Mission La
Purisma. The teacher of this 10-year-old criticized him for presenting his findings
based on oral and Native sources to his classmates in a required fourth grade discus-
sion of the missions and California Indians.

The silencing of historical realities and Native voices permeates the entire educa-
tional complex, from grade school to university curricula, with many scholars dismiss-
ing the voices of contemporary indigenous people, claiming they have nothing to offer
the historical record, including any understanding of their own cultures or tribal
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relationship with the Spanish in the mission systems. American textbook companies
and programs deny Indians a voice, dismiss Indian evidence, and distort historical
accounts to pass examinations by non-Native teachers and a few scholars. Genocide is
not mentioned in historical texts when addressing the indigenous peoples of America,
including Native Americans of California. Helen Fein states, “Only by focusing on the
identity of the victim and that of the perpetrator, can we strip the mask of ideology and
the accounting mechanisms used by perpetrators to disguise their responsibility”
(Fein, 1979, p. 30).

With a continued focus on identity and ideology in our genocide examples, we also
need to establish variation in practices and systems. Using systems analysis for geno-
cidal models (Fenelon, 1998), we can identify a range of movement from the most
destructive systems of genocide, to still lethal systems of cultural genocide, to the tar-
geting of destruction of culture in order to subordinate by culturicide, to general cultural
suppression, to the more benign dominant preferred system of Assimilation, coercive
yet less destructive. However, dominant societies can move in either direction, ranging
from genocidal practices to assimilation policies. In fact, this has been one of the beguil-
ing factors of identifying genocide in California. The extremely destructive mission
system put into place by the Spanish during the 18th and 19th centuries was clearly
culturicide and often became cultural genocide in one direction and sometimes cultural
suppression in the other. When the United States took over the then secularized mis-
sions, the government launched clear-cut genocide in Northern California and event
genocide or cultural genocide in Southern California, intensifying the destruction. By
the 20th century both California and the United States had moved into cultural suppres-
sion and coercive assimilation policies as their primary modalities.

In 1979, Fein contributed further to the analysis of genocide, pointing out that “vic-
tims of 20th-century premeditated genocide—the Jews, Gypsies, the Armenians—
were murdered in order to fulfill the state 5 design for a new order.” Nations created a
formula that showed “the right of the master race, the unique destiny of a chosen
people” as being the critical justification to wage war “to transform the nation” by
eliminating groups conceived as alien, enemies by definition. Thus, perpetrators
labeled victims as “adversaries.” The so-called Indian Wars and the above-noted
revolts provided rationalization for creating uncivilized “savages” as adversaries to
justify their complete destruction (Fein, 1979, pp. 29-30). Rupert and Jeannette Costo
(1987) also contributed to the analysis of genocide from a Native American perspec-
tive in their book The Missions of California: A Legacy of Genocide. They argued that
Spain’s “new order” was a California without recognizing claims by indigenous peo-
ples, but through reconstructing them as mission Indians with no rights and targeted
for elimination. Robert Heizer and Alan Almquist (1977) argued the process acceler-
ated with the discovery of gold and American control of California, in The Other
Californians: Prejudice and Discrimination Under Spain, Mexico, and the United
States to 1920. Americans decided Native Californians were in the way of progress
and wealth, and they were threats to miners. So American miners and pioneers deter-
mined to “exterminate them” to the extent that they would be eliminated—culturally,
physically, politically, and even historically (Heizer & Almquist, 1977).
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Newspapers of California and written documents speak to the intentionality of
genocide perpetrated by citizens of California and the United States. On a national
level, usually operating under Manifest Destiny ideologies, we can show that inten-
tionality to commit genocide against indigenous peoples was strong. “U.S. policymak-
ers, and military commanders, were stating their objective was no less than the
‘complete extermination’ of any native people” resisting the cultural-genocidal poli-
cies, according to Stiffarm and Lane (1992, p. 34). Stannard (1992) also describes
Native peoples of the Northeast who “regularly suffered depopulation rates of 90 to 95
percent and more.” Even General George Washington declared that the United States
must “lay waste all of the [Indian] settlements” until there was “total ruin.” And
President Thomas Jefferson stated goals of “to pursue [Indians] to extermination” or
“to drive them to new seats beyond our reach” (Takaki, 1979/1993).

The democratic legacy of the United States made it difficult to recognize and
acknowledge genocide. Instead the national government and its leaders have offered a
systemic denial of genocide, the occurrence of which would be contrary to the prin-
ciples of a democratic and just society. “Denial of massive death counts is common
among those whose forefathers were the perpetrators of the genocide” (Stannard,
1992, p. 152) with motives of protecting “the moral reputations of those people and
that country responsible,” including some scholars. It took 50 years of scholarly debate
for the academy to recognize well-documented genocides of the Indian removals in
the 1830s, including the Cherokee Trail of Tears, as with other nations of the “Five
Civilized” southeastern tribes. Yet elementary texts are silent and do not use the term
genocide when dealing with Indian removal to the trans-Mississippi West. To do so
would put at risk millions of dollars in sales for publishing companies established to
make money, not to tell the truth or various interpretations of historical events. Thus,
textbooks explain the Indian removals and sometimes share statistics about the thou-
sands of people killed while “inflicting on the group conditions of life calculated to
bring about its physical destruction,” but no text identifies genocide or develops the
theme. Genocide is preserved for the Jewish Holocaust and a few other events in world
history.

In considering the analysis and demonstration of how genocide works and what
factors or sequences are involved, Fein finds the dominant society’s ruling elite opera-
tionalizes a “sequence of preconditions, or intervening factors” (Fein, 1979) that pre-
cedes genocide. These factors are the following. First, the victims have been defined
outside the universe of obligation of the dominant group. Second, the rank of the state
has been reduced in war or strife (this “predisposing condition” is linked to “political
or cultural crisis of national identity,” which, for Native peoples, may be attributed to
the “end of the frontier” or a new state). Third, an elite political formula is produced
to justify the nation s domination and/or expansion, idealizing singular rights of the
dominant group. And then finally this calculus of costs of exterminating the victim
changes as perpetrators join a coalition against antagonists who might protest the
persecution. Fein (1979) further sees that the “third and fourth conditions taken
together constitute necessary and sufficient conditions or causes of premeditated geno-
cide” (pp. 9-10).
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Mission system development was certainly premeditated, but actual extermination is
not as clear. However, the United States was already pursuing “genocide-at-law”
(Strickland, 1992) strategies during this period, as found in the Nonintercourse Act of
1790 by “alienating” Natives from their own lands, in the Indian Removal Act of 1830,
and in the Johnson v. M’Intosh (1823), Cherokee Nation v. Georgia (1831), and
Worcester v. Georgia (1832) Supreme Court decisions. Skirting ahead past the California
laws, policies and practices, we can also identify the Treaties Statute of 1871 and the
General Allotment (or Dawes) Act of 1887 as cementing the alienation and transfer of
lands by the United States from and over Indian nations. Similarly, we see genocide by
law and practice or deed in California, documented in “Exterminate Them!” Written
Accounts of Murder, Rape, and Enslavement of Native Americans During the California
Gold Rush, by Clifford Trafzer and Joel Hyer (1999), and in Forgotten Voices: Death
Records of the Yakama, 1888-1964, by Trafzer and Robert McCoy.

Finally, linking these policies and practices found with intentionality in law and
policy, Irving Horowitz (1982, p. 57) finds that “a central tendency in all genocidal
societies is to initially create juridical-legal separations between citizens and aliens,
elites and masses, dominant and backward races, and so forth.” So, in this analysis, we
ask the question, do we find these in the California case? The answer is an unquestion-
ably and resounding yes. The state of California and federal government contributed
to genocide by encouraging militia groups to attack and kill Indians and by paying
them for resources they used in destroying Native American communities. In fact, in
1850 the state of California passed Chapter 133, An Act for the Government and
Protection of Indians, legalizing the taking of Indian children as state wards and the
incarceration of vagrant Indians who could not pay their fines and were auctioned off
as laborers for eager ranchers. The laws facilitated removing California Indians from
their traditional lands, separating at least a generation of children and adults from their
families, languages, and cultures (1850 to 1865) and provided for “apprenticing” or
indenturing Indian children and adults to Whites, and also punished “vagrant” Indians
by “hiring” them out to the highest bidder at a public auction if the Indian could not
provide sufficient bond or bail. In 1850 and 1851, the California Legislature enacted
laws concerning crimes and punishments that prohibited Indians, or Black or mulatto
persons, from giving “evidence in favor of, or against, any white person” in a court of
law. And the 1850 statute defined an Indian as having one-half Indian blood, while the
1851 statute defined an Indian as “having one fourth or more of Indian blood.” These
are clear juridical-legal separations between citizens and aliens. Legislators in
California intended to control Indians at local and state levels by justices of the peace,
not federal Indian agents. And when American agents negotiated 18 treaties, creating
18 reservations, the California delegation made sure that Senate of the United States
met in a secret session and voted against ratifying any of the negotiated treaties. Thus,
California Indians had no “legal” ownership to traditional lands, giving the newcom-
ers time to steal as much Indian lands as possible before federal officials recognized
Indian reservations and Indian nations could claim a small portion of their vast former
holdings taken by newcomers through “legal” means established by non-Indians in the
state of California.
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Between the 1850s and 1860s, the state supported militia forces created to kill,
rape, and enslave Indians. During the era, the governors of California called out the
militia for “expeditions against the Indians” on a number of occasions and at consider-
able expense (with large numbers mobilized and armed); “Accounts are daily coming
in . . . of sickening atrocities and wholesale slaughters of great numbers of defenseless
Indians. . . . Within the last four months, more Indians have been killed by our people
than during the century of Spanish and Mexican domination” (Mendocino County
official register); “That a war of extermination will continue to be waged between the
races, until the Indian race becomes extinct, must be expected. While we cannot antic-
ipate this result but with painful regret, the inevitable destiny of the race is beyond the
power or wisdom of man to avert” (Governor Peter H. Burnett, January 7, 1851). In
this, the policies of the state and official records are laid bare. But the costs of these
genocides remain incalculable as California Indians continue to cope with the atroci-
ties committed against members of their families. In open sessions of the Native
American Heritage Commission of the state of California and the sessions sponsored
by the California State Parks to create the California Indian Heritage Center, descen-
dants of California’s first people openly lamented the murder, rape, kidnapping, and
enslavement of friends and relatives, remembered in detail through their oral
traditions.

Newcomers to California racially defined indigenous peoples and their nations.
Between 1851 and 1852, Indian commissioners of the United States negotiated 18
treaties with California Indian tribes, thereby extinguishing Indian title to more than
92% of indigenous lands, with all their resources. In return, the first peoples of
California secured a mere 11,700 square miles, or 7.5% of California land. California
citizens (which did not include Native peoples) opposed the treaties and did not want
to recognize any lands for the first inhabitants of California. In March 1852, the
California Assembly voted 35 to 6 to oppose the Indian treaties, and the Senate of the
United States, meeting in secret session, voted 19 to 4 against ratification of treaties.
The United States rejected the treaties in 1852 but did not inform the indigenous peo-
ple of these actions until 1904.

In conclusion, pioneers and miners in California committed genocide against the
indigenous people of California and initially crowed about the killings, rapes, kidnap-
pings, and enslavements during the 19th century, only to have scholars, authors, and
textbook companies silence the genocide in the 20th and 21st centuries. The state of
California and federal government participated in the genocide or turned a blind eye to
democratically constituted militia groups bent on genocide. The missions of California
had a history of Culturicide, one of the stages toward genocide. Newcomers to
California—Spanish, Mexican, Russians, and Americans—considered indigenous
people to be “alien,” and certainly most were non-Christian. Spain, Mexico, and the
United States, and California enacted laws detrimental to the life and liberty of
California’s first people, codifying the theft of land and exploitation of indigenous
people. In the wake of attempted extermination, the United States enacted laws to
destroy the Indian estate, especially the General Allotment Act, Burke Act, and
Termination—all subjects beyond the scope of this study. Today the federal and state
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governments deny the historical record of genocide and do not view the killings as a
“real” genocide. Academics, teachers, scholars, authors, educators, politicians, text-
book publishers, and the general public do not accept the fact of genocide, even with
the evidence provided by Jack Norton, James V. Fenelon, Robert Heizer, Alan
Almaquist, Clifford Trafzer, Joel Hyer, and especially Brendan Lindsay. More impor-
tant are the voices of contemporary indigenous people of California who offer oral
testimony to the genocide that took the lives of thousands of their families members
but not the heart and spirit of California’s first nations people.

We end this section with interview quotes from Emanuel Olague, descendant of
Payuchi people of San Bernardino region, whom scholars and governments do not
recognize even existed:

The Aqueduct near the San Bernardino courthouse is significant to the Payuchi people
because this water belonged to Native Americans, this was their ground, where they would
spend their winters because the water came out so hot (180 degrees). All the way down to the
Orange Show there was a lake. These are the stories my uncle would tell me. Because there
were so many Indians there, when they would make their pot of beans they could see the
smoke, and thus it became known as the “Valley of Smoke”—this is where the Payuchi
people start at. . . .

I was told that story about 2 ranches, up in Devore of the Cajon Pass, 1 owned by a white guy
other by Mexicans. Mexican ranch they had guns and would protect you from the other
[American ranch] when great uncle came to this area, they had to get to the Mexican ranch.
[pointing] There is the house that the cowboys lived in. Can see where all the people are
coming through from the house. Uncle would tell me that when Indians came across the
Cajon pass, the cowboys would see them and chase them down, or just shoot at them.

This is 1850 to 55 time period, 1870 tops. Uncle was born in Mexico. Stories of Genocide is
not just a myth, we came out to explore uncle’s story and it’s not just a story, it did happen.
... There was another big massacre happened in Las Flores ranch, literally cut natives heads
off and stuck them in the front poles. Las Flores ranch by Silverwood Lake. . . . My dad told
me that they could never could say that they were native American from Redlands, because
what would happen was that Native Americans were taken into San Timoteo Canyon and
were put in horse corrals, like planks where they would train the horses, no one could see in
or out. Stuck them in corrals and gave them blankets with diseases and they all died. Tried to
figure out where the plague was at, and was told that it was at an old school house and it
happened behind in San Timoteo canyon. Refused to let them pray or see the place, sign of
what happened to Native Americans. . . .

People went to Deep Creek, Chemehuevi are a branch of Southern Payuchi, and all of them
were one huge nation, Paiutes nation. Payuchi meaning is “little Paiute.”. . . When | went to
Mojave Lake, an elder saw me and said he was a relative, it was a really nice spirit. But they
didn’t know about Chimney Rock. Believe that at Chimney Rock it should say Paiutes, not
Chemehuevi, there was a mixture of both and it was written wrong. It was a 32-day battle.
Some of the Militia died here, but not many, they were well armed. They had weapons while
the Natives were only armed with bows. The Native people chose this spot. . . . My uncle told
me to look for springs and if you go into the rock, there is water and they chose this place for
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the battle because they knew there was water and a lot of rattlesnakes. Militia, name was
Holcombe, at that family had a lot of land, by Big Bear and there were mercenaries chasing
them, they got money for killing Indians, they got money for taking down Indians, paid by
scalp. That was the proof that you killed an Indian; was by the scalp. . . . These markers don’t
tell you about that. Many of my relatives died here, it was like the end, yet our stories still
survive. (personal communication, June 2, 2012)

Indigenous Peoples—Struggles in Resistance and
Revitalization in the Americas

We have attempted to describe the evolving essence of who indigenous peoples were
and are through tracing the racial construction of the Indian in the early conquest of the
Americas, how colonialism shaped relations between Native nations and colonizing
European powers, and how that contributed to the creation of highly racialized new
states in the Americas. Of course, over these hundreds of years many indigenous peo-
ples and nations were lost forever, while others survived but in an often violent subor-
dination to dominant Euro-American powers that initially refused citizenship and
participation, and thereafter would not recognize the autonomy and potential for sov-
ereignty of American Indians who survived the onslaught of civilization...

California Genocide Articles

Much of what is known by the general public about the history of California and the
American West stems from social studies texts written by well-known scholars and
published by the school division of major publishers in the United States. In third
grade, most states focus on the history of local areas, but in fourth grade school curri-
cula generally examine state history, including the history of Native Americans of the
state’s past. In fifth and eighth grades, students learn about American history, which
includes the relationship of English settlers with the Pamunkey and other tribes in
Virginia as well as the Wampanoag, Narragansett, and Massachusetts Indians of New
England. Most texts for elementary children deal with “Praying Indians,” warriors of
the French and Indian War, Tecumseh, Indian Removal from the South, and the Indian
wars of the middle and late 19th century. Nearly all of the texts in American history
deal with the California Gold Rush, a central event in American and California history,
but they rarely examine the genocide perpetrated by pioneers against California’s first
people.

In their work, “Silencing California Indian Genocide in Social Studies Textbooks,”
Clifford Trafzer and Michelle Lorimer of the University of California, Riverside
examine the silencing of genocide in the historical record provided to children in
California and the United States. Trafzer’s earlier volume, “Exterminate Them!”, did
little to enlighten teachers, school superintendents, politicians, and administrators of
education in California. The present work by Trafzer and Lorimer points out more
clearly that although social studies texts examine the California Gold Rush, the cur-
riculum focuses primarily on benign aspects of the Gold Rush: the gold discovery at
Sutter’s Mill on the American River, the rush of the forty-niners, routes taken by gold
seekers, the high price of food and Levi’s jeans, and the transition from mining with
pans and rockers to high-powered hydraulic hoses.
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Some texts mention the place of California Indians in the Gold Rush, but only a few
mention that miners and soldiers killed thousands of Indian men, women, and children.
Not one textbook refers to the killings and displacement of Native Americans as a geno-
cide, even though the treatment of Indians during the era fits every category of genocide
defined by the United Nations: killing members of the group, causing bodily or mental
harm, inflicting conditions of life calculated to bring about physical destruction (theft
of natural resources, including food and water), imposing measures intended to prevent
births (kidnapping of children, slavery, and prostitution), and forcibly transferring chil-
dren (kidnapping children, separating families, and forcing children into federal
schools). The state of California contributed to genocide by aiding and funding settlers
and volunteer troops, and the United States provided money and regular soldiers to kill
Indians and destroy their homes. The state of California and federal officials ignored
the atrocities, in part because Indians were a vanishing race and because their extermi-
nation suited the aims of every level of government. Since the 1850s and 1860s,
Californian officials have denied genocide, and the California Department of Education
continues to deny genocide and silence textbooks from providing children truths about
the genocide of Native Americans by pioneers during the era of the Gold Rush.

Trafzer, Lorimer, and other authors in this special issue owe a great debt to the
cutting-edge scholarship of Jack Norton. They all draw on the groundbreaking research
of Hupa-Cherokee author Norton. In 1979, Norton became the first scholar to use the
definition of genocide provided by the United States when addressing genocide in his
book, Genocide in Northwestern California: When Our Worlds Cried. The professor
emeritus of American Indian studies at Humboldt State University adds to his past
research on genocide in his essay, “If the Truth Be Told: Revising California History
as a Moral Objective.” The enrolled member of the Yurok Nation was the first
California Indian historian to be appointed to the Rupert Costo Chair of American
Indian History at the University of California, Riverside. His work in this volume
documents the genocidal aggression committed by the majority of White citizens
against the Native peoples of California.

Despite the moral objectives of settlers and their purported ideals of Christianity,
democracy, and protection of loved ones granted to all of humankind, they perpetrated
horrible acts of inhumanity against California’s Indian people. Through their own
writings, White pioneers and their leaders justified murders, rapes, kidnappings, and
thefts by projecting their racial superiority over “savage heathens.” The dichotomy
between their stated virtues and overt behavior has allowed them and past leaders to
offer distortions, misinformation, and continued psychological confusion and conflict
within the American psyche and California’s Indian history. The essay found here
offers us the opportunity as scholars, historians, and concerned citizens to review and
revise the historical record based on sound archival research and to aid future learning
while, perhaps, healing human relations. Hence, our shared moral objective for
accountability, for justice, and for truth may teach us all about the ethical responsibil-
ity we have to one another and to all life forms.

Brendan C. Lindsay is an assistant professor of history at California State University,
Sacramento, and the author of the recent much-acclaimed volume, Murder State:
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California’s Native American Genocide, 1846-1873. Lindsay adds to his past work
with an original essay, “Humor and Dissonance in California’s Native American
Genocide,” which focuses on a disturbing feature of California’s Native American
genocide—the use of humor as a salve by its perpetrators, the Euro-Americans who
flooded California seeking wealth and opportunity beginning with the Gold Rush.
These emigrants launched a peripherally organized, democratically driven popular
campaign of genocide against California’s Native American population that nearly
wiped them out by 1900. It is difficult to imagine a history more humorless. But as one
examines Euro-American attitudes toward and actions against Native peoples in
California, a compelling vein of evidence emerges that illustrates the significant role
played by humor in aiding and abetting atrocity.

White settlers to California used humor to help relieve cognitive dissonance
between the perpetrators of and bystanders to the genocide. By making Native
American humanity a joke and their demise something to be laughed away, genocide
could proceed with fewer misgivings associated with brutalizing and killing human
beings, including women and children. Humor taught and reinforced in White audi-
ences what other sources within Euro-American culture had already laid the ground-
work for, even before heading west to California: Indians were savage animals or at
best laughable caricatures of humans rather than humans, not to be lamented but
laughed at in their extinction. White pioneers and newspaper editors deployed their
wit in a variety of ways: in published articles and humor sections; in cartoons and
illustrations; in practical jokes played on Native Americans; and, later, recounted in
written pioneer memoirs. By examining anti-Indian jokes, cartoons, and humor in the
latter half of the 19th century, one can understand in new and complex ways the
nature and character of Euro-American attitudes toward indigenous peoples and their
extermination.

In addition to the killing, rape, enslavement, and other nonhumorous methods, non-
Indians extended their genocide with an assault on American Indian cultures, religions,
and languages by placing children in federal Indian schools where administrators, teach-
ers, and disciplinarians could reprogram children. In his book, Education for Extinction:
American Indians and the Boarding School Experience, 1875-1928, David Wallace
Adams (1995, x-xi) stated that the federal government established off-reservation
American Indian boarding schools “for the sole purpose of severing the child’s cultural
and psychological connection to his native heritage.” And in his book, Kill the Indian,
Save the Man: The Genocidal Impact of American Indian Residential Schools, Ward
Churchill (2004, xlv) states that given the definition of genocide provided by the United
Nations, the forceful removal of Native children and intended destruction of American
Indian cultures in boarding schools constitutes genocide: “The profundity of their
destructive effects upon native people, both individually and collectively . . . [is] incal-
culable.” Federal officials established the Indian schools to destroy American Indian
cultures and replace Native “savage” cultures with American “civilization” through lim-
ited academics, vocational education, work, and Christianity.

Kevin Whalen of the University of California, Riverside, scholar of student labor at
the Sherman Institute, provides an examination of cultural genocide at the flagship
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off-reservation American Indian boarding school, the Sherman Institute of Riverside,
California. In his essay, “Finding the Balance: Student Voices and Cultural Loss at
Sherman Institute,” Whalen argues that most people view Indian boarding schools as
imagined places, defined by homesickness, disease, and cultural loss. While school
officials set out to destroy every aspect of Indian cultures, religions, and languages,
recent studies have added nuance to older interpretations of the boarding school expe-
rience. During the early 20th century, many students used the schools to benefit them-
selves and their families. Documents from the Sherman Institute provide case studies
regarding this trend. During the Great Depression, Native people from across the
American Southwest found work in Southern California through the “outing system,”
an Indian boarding school program intended to “uplift” Indians by sending them to
work within White households and businesses. Others came to Sherman seeking a
specific skill that might allow them to gain employment in Los Angeles. Urban Indians
in Los Angeles used Sherman as an escape route from poverty in the city to gainful
employment.

While more recent studies of federal Indian boarding schools highlight how students
“turned the power” and used the schools to their own benefit, contemporary Native
voices often remember the schools as places of violence and suffering. How, then, can
scholars illuminate student approaches to federal Indian education systems without
downplaying the pain and suffering caused by ethnocentric curricula and dangerous con-
ditions within the schools? The acknowledgment of cultural genocide within boarding
schools is a good place to start. As scholars continue to focus on student voices and
choices within the boarding school experience, the acknowledgment of cultural geno-
cide within the schools will call to mind the damage inflicted on individuals and com-
munities by federal Indian education. Moreover, the study of cultural genocide will
remind us of the remarkable challenges that Native students faced and many overcame
as they navigated their boarding school “seasons” and used the schools to access jobs
and gain new skills and perspectives. But as James Fenelon has pointed out, federal
Indian boarding schools serve as a clear example of “culturicide” or cultural genocide
that remains a part of the nation’s past and of many Native American people today...
We have documented how the mission system in California was cultural genocide,
leading to the death of many Native peoples and the destruction of their cultures.

Indigenous Peoples—Lessons and Future Prospectus

Coloniality and its attendant cultural destruction continues to affect modernity for
indigenous peoples throughout the Americas, including in their understanding of his-
tory, dominant distortions of their cultural sovereignty, and even issues of internal
identity. These issues are exacerbated because of immigration issues in contemporary
state systems, particularly the United States, and a general lack of recognition of inter-
national borders other than those arising from colonial constructs.

Systems of cultural destruction reconstruct ideologies of rationalization and justifi-
cation, such as with the California missions, that further subordinate American Indians
and nations. When even more dominant and destructive systems enter into the social
arena, these distortions are amplified, such as with the genocides in California after it
was a state, that hegemonic forces take the trouble to deny, distort, and suppress in
political systems claiming to be democratic. Recognition and revitalization become
increasingly more difficult when these systems refuse indigenous perspectives,

Downloaded from abs.sagepub.com at SEIR on February 21, 2014

Copyright © 2015, T. Robert Przeklasa, California Center for Native Nations, University of California, Riverside 124



Fenelon and Trafzer 27

history, and knowledge. Some bureaucratic mechanisms of control such as boarding
schools operated in a sphere of education culturicide while claiming to be “helping”
indigenous peoples. American Indian identity therefore becomes suppressed and con-
fused, furthering dominant group interests.

Other bureaucratic mechanisms such as the BIA ensure ongoing dominant exploita-
tion, as with corporate mining interests. Globally, these systems and their denial of
indigenous traditional knowledge are even harder to observe because they are situated
in neoliberal systems of capitalist and state control, which are solely evaluated by
productive measures that ignore community or collective interest.

Finally, we observe that racial and cultural constructions, emanating from settler
colonial ideologies, further distort community and sociohistorical endeavors to make
progress within these systems. Of course, these are rooted in the same coloniality from
our first observation, amplified by denial of genocide and culturicide, such as what
happened in California and is still perpetuated by the schools and curriculum of the
state. Thus, the struggles of indigenous peoples require reconstructing histories and
identities and revitalizing our societies by melding those into modern social systems
that accept and understand traditional knowledge and perspectives, while creating our
own new social movements that allow us to collectively step forward.

These struggles are evident in the world around us, as the Idle No More movement
from Canada spread throughout North America and now is global. Sustained efforts by
Native survivors of the genocidal suppression of the Ixil and many other Mayan high-
land communities by General Efrain Rios Montt in Guatemala have brought the first
charges of genocide against their own head of state by any country in history, even as
indigenous peoples in Ecuador and Peru challenge multinational oil and mining corpo-
rations with lawsuits on environmental destruction. Many successful Native nations are
working with and assisting struggling peoples to have their stories heard, and some
semblance of justice to be stated in the open. We can only hope this special issue can
help with these important efforts by establishing these past and present Indigenous
struggles in the Americas. In that sense, we are all related in the world, or as Lakota
people say, “mitakuye oyasin” (all my relatives in respect and strength across the earth).

Notes

1. Catholic Church began to represent larger mestizo populations in Mexico, elsewhere
in Latin America, usually poorer elements, often to the detriment of Pueblos Indigenas,
who were seen as more primitive and less civilized. This contributed to racialization of
Indians and their subordination, making larger systems of stratification and allowing
many scholars to see “culture” as operative, not racial forma- tion, suppression, and
exploitation. Still the Catholic Church is central to many indigenous social movements.
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Labels and Indian History: Do They Harm or Help?
George Harwood Phillips

“Twelve Years a Slave” came to theaters last year; a powerful film that depicted the life
of a free black man captured by slavers and taken to the South where his demented master
flogged him and other slaves in ways that were graphically presented on the screen. But isn't this
what demented slave owners do? The fact that he was demented even explains his behavior. This
portrayal | call an overstatement.

Eons ago, when television was black and white, there was a movie or series on Nazi
Germany. Set in one of the concentration camps, it dealt with a relatively well-adjusted
commandant, although, if I recall, he became conflicted late in the film. In one scene, he and his
family were having lunch or dinner, discussing ordinary things. Through their window, however,
we the viewers can see smoke coming from the crematorium. This scene | call an
understatement.

Which statements have the greatest impact? Because there is so much violence in movies
and on television, the flogging of a slave, as graphic as it was, had no long lasting effect on me.
If fact, | had not even thought of it until writing this paper. The scene of the family eating while
Jews were cremated, however, has remained with me for decades.

In writing several books on Indians in California History, | have emphasized adaptation,
strategies of survival, and cultural persistence, and have used understatement to make my point.
One example should suffice. In 1863, on the Kern River in the Southern San Joaquin Valley,
California state militia, led by three Indians, surrounded a village of Paiutes that surrendered
without a fight. The Indians identified those who were peaceful and released them. However,
they identified thirty-two men as stock raiders, and he state troopers slaughtered them. In his

report, the officer of the militia recounted what had happened, noting that the Indians were
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“either shot or sabered. Their only chance for life being their fleetness, but none escaped, though
many of them fought well with knives, sticks, stones, and clubs.” Is there anything I, as a
historian, could have added to the account given by the man who slaughtered the Indians to make
it more heinous or jarring? | do not think so. | did not even need to mention that it was a
massacre—the commander did that for me. Would identifying it as genocide made the crime
worse that it was? Again, | do not think so. | think understatement was the best way to go.

Does this mean that | deny genocide took place in California? Even though | have never
used the term in my writings, it does not. By the United Nations definition of 1948, genocide
took place in California—perhaps not in every case of conflict between whites and Indians but
certainly in many. My problem is with the definition, which I find so broad that it can be applied
to conflicts throughout time and place. Did the Mongols who invaded of Eastern Europe commit
genocide? The invasions of Alexander the Great and Napoleon caused tens of thousands of
people to die. Do they constitute genocide? Was the English invasion of Ireland genocide? How
about the French Catholic persecution of the Protestant Huguenots? The Japanese invasion of
China? The Zulu under Shaka destroyed neighboring tribes, killing thousands: genocide? The
slave-raiding state of Dahomey in West Africa captured thousands of neighboring Africans to
sell to Europeans along the coast. Again, is this genocide?

By the U.N. definition, therefore, genocide is not limited to Spanish, French, English, and
American crimes perpetrated against Indians. One might even apply it to Indians themselves. Did
the expansionist Iroquois Confederacy commit genocide when it invaded and dominated the
Huron and other Great Lakes peoples? The Aztecs could well be identified one of great
genocidal states of North America. Moreover, in the American Southwest and Great Plain, there

was chronic warfare—or at least raiding—among so many peoples, in which the stealing of
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children was one objective. Did the Cheyenne commit genocide when they stole children from
the Comanche?

Raising these issues does not give me any satisfaction. | do so only as a warning. The
word may come back to haunt those of us trying to understand the difficulties faced by the
Indians of California when their lands were invaded by Spaniards, Mexicans, and Anglo-

Americans. If genocide is a worldwide phenomenon, then what happened in California is not

unique. I think it is unique, but its uniqueness—in all its tragic manifestations—might be better

understood without applying the word, which, in time, might come to mean nothing more than

doing harm to people. Nevertheless, let me restate what | said before—by the UN definition,

genocide was carried out in California. | conclude by asking: Does the term “genocide” harm or

help our understanding of the past?
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Refusing to Exterminate their \VVoices:
(Un)Silencing California Indian Genocide in Social Studies Texts*

By Michelle Lorimer

“It is of deep importance in our increasingly multicultural society and our interdependent world
that our students recognize the sanctity of life and the dignity of the individual. We want to instill
in our students a respect for each person as a unique individual. We want our students to
understand that concern for ethics and human rights is universal and represents the aspirations of
men and women in every time and place.”2

The experiences of California Indians during the Gold Rush are greatly minimized in
social studies textbooks. On the local, state, and national levels there is an ignorance of the Gold
Rush era campaigns to exterminate Native people in California. In part, this deficient is the
product of textbooks and silencing of domestic instances of genocide in the United States.
Discussions of the California Gold Rush that fail to address the extermination campaigns
perpetrated against Native Californians continue to marginalize Native experiences and
publically minimize the impact these killings had on indigenous communities. Instead, many
texts focus on gloried narratives of American pioneers and miners — commending them for
overcoming many hardships to settle and tame the “Wild West.” As a result of inadequate
textbooks “a person without any detailed knowledge on the subject of Native American genocide
would refuse to accept such a conclusion from a scholar having studied the matter for many
years.”® Textbook publishers have minimized the voices of thousands of Native Californians
who have family histories that recount kidnappings, violence, and massacres of their relatives
during the Gold Rush. In silencing this genocide, major corporate publishers of textbooks rob the
American public and school children of historical examinations of the deadly consequences of

the Gold Rush and continue to marginalize the lived experiences of Native Californians.
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Historian Brendan C. Lindsay observed that “mainstream U.S. history texts and courses
experienced by most students in primary and secondary education” present the early era of the
United States in California “as only slightly tarnished by the neglect of Native Americans and
other nonwhite peoples . . . during and after the Gold Rush.”* James R. Grossman, executive
director of the American Historical Association, articulated the political struggle behind this
salient truth — observing that “[n]avigating the tension between patriotic inspiration and historical
thinking, between respectful veneration and critical engagement, is an especially difficult task,
made even more complicated by a marked shift in the very composition of ‘we the people.’”
> Scholars and proactive educators increasingly work to engage students to critically examine
alternative perspectives that deviate from the “heroic” narrative of American history; however,
many frequently face fiercely resistant conservative voices who contend that unglorified

5 These critics are uncomfortable and

depictions of the past are overly negative and “revisionist.
resistant to inclusive histories that examine troubling events — such as the genocide perpetrated

against Native Californians by American settlers during the Gold Rush era.

The romanticized mythology of manifest destiny and western conquest commonly
associated with the California Gold Rush has been perpetuated throughout time in texts for
students of all ages. Beginning in primary education, young Californians learn a truncated
version of gold discovery history. Few texts even hint at the role Native Californians played in
the gold rush and mining history of the West. Rather students learn about routes taken by
Argonauts on their journeys into the West, land claims, mining techniques, life in mining camps,
and the growth of American California. These texts conceal the death and genocide of thousands
of California Indians as a result of violence brought by American settlers. Between 1848 and

1868, generations of Native Californians experienced a genocide that reduced their population
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from approximately 100,000-150,000 in 1848 to approximately 30,000 in the 1860s. Thus, by
the end of the 1860s, the California Indian population wavered somewhere between 20,000-

40,000 people.’

Unfortunately, few if any textbooks address the drastic and shocking genocide that
occurred in California against Native Americans. In comparison, primary texts address the
Jewish Holocaust that took place under Nazi Germany in the 1940s. Why is there a silencing in
texts of the genocide of California Indians during the Gold Rush but a discussion of genocide
under Nazi Germany? There are varying answers to this question. It may be difficult for
textbook authors to reconcile the mythology of westward expansion in the United States within
the context of the Gold Rush, with organized campaigns to murder California’s first people.
Conservative segments of society may be especially resistant to this — more accurate — revision
of texts. Conversely, textbook authors can more easily point to genocide campaigns undertaken
by Nazi Germany, a foreign nation vilified without difficulty because it does not call into
question glorified accounts of American settlement in the West. Moreover, the United States
emerged heroic during World War 1l by fighting oppression and ending the Nazi campaign of
horrific genocide. On the other hand, the newly formed state government in California in 1850
often supported campaigns by small militia groups against Native Californians through financial
support and legal silence. And the state has contributed to the silencing of the genocide by
allowing social studies text and their authors to ignore the killings, kidnappings, and enslavement

effectuated against the tribes of California. This silence continues today.
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Many scholars of American history, Native America, and the American West have
accepted the fact that California militia, supported by the United States Army and state
government, committed genocide against the Native Americans of California during the 1850s
and 1860s. Publishers and authors of elementary social studies texts have ignored the
scholarship of the past thirty years that has documented the historical accounts of Indian killing
during the California Gold Rush. During the mid-nineteenth century, small independent military
units attacked Native Californian communities, killing men, women, and children. Non-Indian
militia forces in California committed genocide as defined by the United Nations. Volunteer
soldiers caused “serious bodily” and “mental harm to members of” several California Indian
communities, “deliberately inflicting on the group conditions of life calculated to bring about its
physical destruction.” These small armies of people, hearty frontiersmen, imposed “measures
intended to prevent births” and forcibly enslaved and transferred “children of the group to
another group.”® For many Native Californians, the Gold Rush era proved a time of genocide but
also exemplified Native peoples’ determination to survive murder, kidnap, rape, and
dispossession of their lands. People critical of including some of the more disturbing
components of American history in curriculum and textbook contend that “negative” histories
are drawing attention away from traditional and “heroic” historical narratives that focus on the
founding fathers, great battles, and courageous military commanders.® This argument does not

justify the silencing of the genocide against Native Californians during the Gold Rush era.

Traditional depictions of the past in textbooks focused on histories that glorified the
American experience. Lindsey observed that the history of California “is covered as little more
than the rip-roaring good times of gold miners or the triumphal joining of east and west via the

Transcontinental Railroad.”'® However, American interactions with Native people throughout
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history often countered these celebrated depictions of the past. Presidents and renowned military
commanders participated in campaigns to remove and kill Native people from land craved by
American settlers, and Americans in California perpetrated genocide against indigenous people
in the region. Textbooks ignore these complicated histories, and provide a sanitized version of

the past to its readers — generations of American school children.

The development of genocidal campaigns against Native Californians during the Gold
Rush era is a complicated history — but one that is crucial to understanding the relationship
between Euro-Americans and modern California Indian communities. California Indians
attacked American settlers, and they stole livestock, especially in the 1860s after miners had
effectively destroyed local plant and animal habitats, creating malnutrition and starvation among
many Native communities. Responses from Euro-American miners proved far more dangerous
than those from Native Californians. During the 1850s, miners attacked and killed Indian miners,

and Indian residents responded by fighting for their people, homelands, and resources.

In 1979, Hupa-Cherokee scholar Jack Norton first applied the term genocide to the
collective attacks, rape, enslavement, kidnappings, and slaughter of Native people in Northern
California. At the time, his work stood alone in recognizing the genocide as defined by the
United Nations. Several scholars over the past forty years have documented this genocide. From
the outset, American miners and settlers justified their attacks and slaughter of Indian men,
women, and children — often blaming Native people for instigating the attacks through thefts or
other unproven crimes. Violence intensified rapidly in the early 1850s, and quickly Americans in
California organized small hunting parties to seek out and kill every Native person they
encountered. At the same time, many members of these groups kidnapped, captured, raped, and

enslaved Native women and children. Many of the new migrants who sought to quickly
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Americanize California during the Gold Rush era also viewed Native people as obstacles to
American settlement and socioeconomic progress. Some American settlers turned to wars of
extermination in an effort to solve the so-called “Indian problem.” Small groups of miners and
settlers perpetrated the first phases of genocide, but in time, larger military units attacked
Indians. Although government officials knew of genocidal scouts against Indians, local groups —
not governments — executed the genocide. Nevertheless, genocide against California’s first

people developed rapidly in the gold fields of Northern California.™

American men created volunteer militia groups that attacked Indian communities under
the guise of retribution for theft and killing of livestock or the killing of American settlers.
Volunteer groups killed California Indian women and men indiscriminately. Some municipal
governments offered bounties for the scalps and/or heads of Native people collected by these
volunteer groups. The state treasury then reimbursed these municipal governments for their
payments — in essence supporting the extermination campaigns and scalping of men, women, and

children.*

Perpetrators and indirect participants of the genocide documented their own despicable
deeds in numerous written accounts, including a plethora of newspaper articles. Other observers,
military and civilian, witnessed the tragedies first hand and provided additional written
accounts.™® Newspaper accounts provided shocking headlines that boasted of the killings. For
example, on January 17, 1863, the editor of The Humboldt Times of Eureka, California, provided
a headline: “Good Haul of Diggers—Band Exterminated!” and on April 11, 1863, the same
newspaper remarked: “Good Haul of Diggers—One white Man Killed—Thirty-Eight Bucks
Killed, Forty Squaws and Children Taken.”™* One of the worst acts of “Indian Butcheries in

California,” occurred in Humboldt County May 1860 during “a deliberate design to exterminate
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the Indian race” when a party of American men attacked an Indian village on an island in
Humboldt Bay in an attempt to kill “women and children, the men being absent at the time.”"
Editors labeled the people one of “the Digger tribes, known as friendly Indians.” At the time, the
Wiyot people had conducted a multi-day ceremony when the men left the island to hunt and
gather food. In their absence, Euro-American militiamen attacked women and children. “Flying
on the approach of the human bloodhounds,” the pioneer force attacked, killing the women and
children. According to the editor, “they all perished.” As stated by this newspaper account,
“about two hundred and forty” Indians died. “Some of them were infants at the breast, whose

skulls had been cleft again and again.”*® Commonly, the perpetrators went unpunished following

the murder, rape, and kidnapping of Indian men, women, and children.*’

Literate people left so many accounts that historians have addressed the genocide in
numerous academic works. Over the years, some scholars have published on the topic of
California Indian genocide. Jack Forbes, Robert Heizer, Sherburne Cook, Albert Hurtado, James
Rawls, and Alan Almquist examined elements of genocide against California Indians in Northern
California."® George Harwood Phillips provided many details associated with genocide among
Southern California Indians, a topic also explored by Clifford Trafzer and Joel Hyer in
Exterminate Them! (1999).° And recently, Lindsay constructed a detailed monograph that
documented and interpreted the genocide.?’ In spite of a wealth of sources, the California
Department of Education ignores the genocide of its first people and publishers and authors of

social studies text silence the killing and enslavement of thousands of Native Californians.**
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Children in fourth grade focus heavily on California state history, with some emphasis on
the history of California Indians. Unfortunately, information found in fourth grade textbooks
about California’s first nations center primarily on the past, not contemporary people. Thus, the
texts often fail to portray Native Americans as contemporary people still living in the twentieth
or twenty-first centuries. Students in the classrooms of California receive some historical
treatment about California Indians. The texts sometimes deal with the Gold Rush Era, but they
usually gloss over the violence of the period, and not one program identifies the genocide
perpetrated by violent, democratic militia groups bent on killing, kidnapping, and enslaving

Native Americans.

Some texts do address the killings of California Indians, but do not engage the genocide
of the era. For example, in 2006, Dr. Jesus Garcia, et. al., published Creating America: A
History of the United States, an eighth grade text that offered a brief but honest presentation of
the violent killings of Native Americans during the California Gold Rush. Under the subtitle,
“The Impact of the Gold Rush,” Garcia wrote “Native Americans suffered . . .. Thousands of
them died from diseases brought by newcomers. The miners hunted down and killed thousands
more.” Garcia provided a simple explanation, saying ‘“Native Americans stood in the way of
progress,” but noted a population decline from 150,000 to 58,000—with no dates attached to
these figures.?? Most scholars believe the Indian population had declined to roughly 30,000 by
1870. Still, Garcia and his coauthors offer the most historically accurate presentation of the Gold
Rush without directly mentioning genocide. In spite of its shortcomings, the text offered some
information about the national tragedy. Although most school texts deal with the Gold Rush, the
fourth grade programs center on California history, which always mentions the Gold Rush to

some degree.
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In recent years, the State of California approved a handful of texts for school districts to
select from as part of their adoption process.”® One of the more popular texts, California: A
Changing State, is part of Harcourt’s Reflections series.”* The text openly addresses violence
and conflict between Native communities and newcomers during the Spanish and Mexican eras.
However, their discussion of violence, abuses, and death becomes much more mediated once the
American period begins. The authors silence genocide of California Indians during the Gold
Rush Era. The textbook focuses heavily on the mythology of the era and the thrilling life of
American pioneers moving West. Within the Harcourt text for fourth grade students, California
Indians fall out of the historical narrative. Rather, the text focuses heavily on the day-to-day
experiences of miners and the environmental effects of the Gold Rush on the California
landscape. The Harcourt text does not address the intentional slaughter of Native Californians.
Rather, it points to deforestation, the destruction of inland waterways, and intrusion of
Americans on Native lands as sources of conflict between Americans and California Indians. %
Authors of the text ask teachers to explain to students in teacher editions of the text that
“scientists believe more than 70,000 Indians died from diseases brought unknowingly by the
miners,” although the authors offer no sources or evidence to support their assertion.”® Most
scholars would disagree that disease primarily caused the population decline. The California
Indian population declined as a result of shootings, stabbings, beatings, kidnappings, and
burnings, not disease. The explanation found in the text does not account for the violent deaths
suffered by thousands of Native Californians during the era and removed accountability from
American settlers who murdered thousands of Indian people. These negative components of
history do not fit into the image that the text supports — “the pride that Californians have for their

state and its natural beauty”.?” It is easier for the authors of the text to reconcile violence against
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Native populations during the Spanish era than to tarnish the image of the Gold Rush era,
American pioneers, and other symbols of manifest destiny. Students using Harcourt texts in fifth
grade Reflections — United States History: Making a New Nation find similar narratives.”® The

Harcourt books participate in the silencing of genocide.

The Holt text, United States History: Independence to 1914, silences Native American
experiences in its discussion of the Gold Rush, ignoring the contributions of California Indians
and the genocide perpetrated against them — noting simply that the Gold Rush had “negative
consequences for many... California Native Americans.”®® The Holt social studies program fails
totally when addressing violence toward Native people during the Gold Rush. The volume does
not examine Native American population decline, but it focuses convincingly on the boom and
economic growth of Americans in California. Other texts including California Vistas: Our
Golden State, published by Macmillan/McGraw-Hill present very similar narratives of the Gold
Rush that primarily focus on the experiences of American pioneers and miners.* By writing in
the passive voice, the authors of textbooks for children often do not reveal participants of the
genocide of California Indians. Some authors suggest to impressionable children that Indians had
caused their own demise by attacking miners or by having immune systems unable to process
Euro-American diseases. The texts frequently focuses on socioeconomic issues affecting miners

but not Indian people who lost their homelands, resources, and lives to greed and aggression.

The fourth-grade text from Houghton Mifflin, Oh, California!, depicts the California
Gold Rush as a glorious event — yet it also offers revealing insight into the killings of California
Indians. Under the subtitle, “Fights at the Mining Camps,” students learn that miners “did not
like Indians and did not care that Indians had lived on the land for thousands of years.”*! The

text suggests Indians caused conflicts though statements such as “Indians raided mining camps
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using bows and arrows.” The authors report the newcomers “fought back,” and in passing, they
mention, “By the mid-1800s over 100,000 Indians had been killed.”** Although a revealing

statement, the authors provide no context that the deaths resulted from murders, not disease.

Teacher resources created by a division of the California Department of Education to
assist instructors in their presentation of fourth grade course content addresses the need to expose
students to sensitive topics in a thoughtful manner.>* They recommend that teachers use
creativity and careful planning to introduce troubling topics to students through literature, use of
primary source documents, journaling, and small group activities. The authors endorse small
group activities as one method of choice for teachers to use, especially when examining the
conflict of cultures in California following the Gold Rush. Students in different groups take the
perspective of one ethnic group, read about their experiences, and document their roles in the
Gold Rush to understand the “causes and effects of conflicts in the camps.”** While this would
be an ideal time for students to learn about the genocide of California Indians, few, if any,
textbook resources provide students with sufficient background and knowledge to examine the

genocide of California Indians during the Gold Rush.

High school level texts also leave much to be desired in their discussion of the treatment
of Native people during the gold rush. The text American Pageant: A History of the Republic,
often used in advanced placement history courses, deals minimally with the California Gold
Rush. The text has a more broad national perspective, thus the Gold Rush is placed in the
context of President James K. Polk’s expansionist policies, manifest destiny, and the role

California played in the tensions that preceded the Civil War.*® Similarly, The American Nation:
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A History of the United States to 1877 follows a similar narrative as found in American Pageant
and many elementary texts. The American Nation briefly describes the Gold Rush — observing
that the Native Californian population dropped from 150,000 in the mid-1840s to about 35,000
by 1860. Just as in the fourth and fifth grade texts, The American Nation does not provide an
explanation for the population decline — only noting that Native people were “almost wiped out”
as a result of “ethnic conflict” and discrimination.*® This language lends itself to a discussion of
human rights and genocide in California, but fails to address this critical time in Native

Californian history.

Major histories found in texts produced for California History courses at the college level
provide the most detailed history of the Gold Rush era. The Elusive Eden: A New History of
California (2002) examines the Gold Rush from multiple perspectives, including the perspective
of Native people in the region. The authors note that California Indians worked as some of the
first miners at the outset of the Gold Rush as independent miners and as paid laborers for whites
and Californios. However, the authors note that Oregonians and other settlers that moved to
California brought with them prejudices and stereotypes conjured from “violent encounters
[between Americans and Indian people] or sensationalized tales of slaughter and savagery”
passed-along on the trail to California.” The authors explain that Americans clashed with
Native people who worked productive claims. Americans attacked Indian villages, and
developed organized Indian-fighting units: “a vicious few simply enjoyed the killing.”*® This
perspective brings students closer to understanding the intentional killing of Native people that
took place in California during the Gold Rush Era, but still falls short of labeling the pioneer

actions against Indians causing “genocide.”
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Despite the availability of published primary sources that validate the existence of
genocidal campaigns against Native Californians, no textbooks addressed in this essay examined
this component of the Gold Rush that affected the lives of thousands of Native Californians and
continues to impact Native people into the present.*® Rather than learn about complicated
interactions between communities in the early history of the state, texts present students with
sanitized version of the past that glorify American “progress” in California. Textbooks ignore
the intentional campaigns to exterminate California’s first inhabitants. Conversely, contemporary
oral testimony by Native people often detail deaths and rapes suffered by members of their
family. They share their stories at public events such as the California Indian Conference and

often shed tears in remembrance of this painful past still silenced in most California classrooms.

While elementary and high school textbooks in the past addressed human rights abuses
related to African Americans, Jews, and encourage teachers to explore genocides against
Armenians, Cambodians, Chileans, people in Rwanda, Bosnia, and other areas around the world,
the texts ignore the genocide of Native Californians. Norton pointed out that California’s
“Model Curriculum for Human Rights and Genocide,” published by the California State Board
of Education in 1988, required social studies texts to deal frankly and honestly about genocide.
The model curriculum, updated in 2000 to reflect changes in content standards, reiterated the
continued importance to critically examine human rights issues and genocide “to recognize the
sanctity of life and the dignity of the individual,” to “instill in our students a respect for each
person as a distant individual,” and “to understand that concern for ethics and human rights is

. . . . . 4
universal and represents the aspirations of men and women in every time and place.” 0

For many years, the Board required social studies programs to present genocides in

honest, intellectual, moral, and courageous ways since “no nation or society in human history has
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been totally innocent of human rights abuses.” The curriculum required publishers “to
acknowledge unflinchingly the instances in United States history when our own best ideals were
betrayed by the systematic mistreatment of group members because of their race, religion,
culture, language, gender, or political views.”** However, the State Board of Education has
been contradictory of its own stated goals of identifying and analyzing genocides. For instance,
according to the California State History framework, students in grade ten should learn about
human rights in the context of events such as the Armenian genocide to “examine the effects of
the genocide on the remaining Armenian people, who were deprived of their historic
homeland....””** The Armenian genocide in 1915 sets the groundwork for lessons about the
horrific truth of the Jewish Holocaust during World War 11, to “engage students in thinking about
why one of the world’s most civilized nations participated in the systematic murder of millions
of innocent people....”*® The genocide of thousands of innocent California Indians perpetrated
by American settlers and militia groups during the Gold Rush — supported by state and federal
resources — raises similar questions for students to exam on the home front. Yet as of 2014, the
Board has continued to ignore the genocide of Native Californians. And since 1948, the board
approved numerous textbook programs that silence the genocide of California Indians, a direct

and obvious contradiction to its own statements.**

As stated previously, scholars of California history do not have to search far for evidence
of the genocide of California Indians during the Gold Rush era. Acknowledging the work of
other scholars, California State librarian emeritus, Kenneth Starr, observed that “it is a true story,
and it must be faced” — militia groups led extermination campaigns against California Indians.*®
Unfortunately, federal, state, county, and local officials working in the field of elementary and

high school education appear to know little or nothing about the genocide of California’s first
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people. The general public knows little or nothing of the California genocide, in large part
because textbooks silence genocide of Native Californians. Indeed, outside the academy, few
people — including schoolteachers — know of this genocide, in large part because major
publishers of children’s social studies textbooks do not acknowledge it. This is in marked
contrast to the Jewish Holocaust or the inhumane treatment of African American slaves, which

publishers do not deny or silence and include in their texts.*°

Authors and consultants of social studies textbooks have argued for the inclusion of
California’s genocide, but to no avail. As a result, the subject remains a silence, a deafening
silence, decried by Native Californians whose families felt the full and long-term effects of
genocide.*’ In 1970, Cahuilla Indian community scholar Rupert Costo wrote that there is not one
Indian living today “who does not cringe in anguish and frustration because of these

textbooks.””*®

Frontiersmen responsible for the genocide, newspaper editors, and government officials
left a great deal of historical evidence documenting inhumane acts against the first people of
California. The purpose of this essay is not to recount the many examples of genocide found in
published and primary sources, but to argue that scholars have disclosed, examined, and
analyzed the genocide; many Native Californians have family narratives that testify to the
atrocious nature of the Kkillings, but publishers of elementary textbooks silence the historical
record of the California genocide against Native people. Lindsay stated, “many Americans today
are hesitant to accept that our state or our nation has a genocidal past.”*® The accusation that the

state and nation had committed genocide against Native Americans runs “contrary to the narrow,
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often saccharine versions of the U. S. or Californian history we have been taught.” As a result of
inadequate textbooks many Americans are ignorant of the genocide against Native Californians
and continue to promote glorified narratives of the Gold Rush that minimize Native perspectives
and experiences.” Poor textbooks and silencing of genocide has resulted in national and state
ignorance of the tragedies during the Gold Rush Era of American history. This glorified history
denies the voices of thousands of California Indians who know their family history and the
slaughter and enslavement of their relatives during the mid-nineteenth century. Most egregious,
textbooks and major corporate publishers ignore and silence Native American genocide, thereby
depriving the American public and school children of an historical examination of the deadly
consequences of pioneer mining and resettlement of the Golden State. The “Model Curriculum
on Human Rights and Genocide” published by the California State Board of Education
established a framework to facilitate the discussion of genocide in public schools. It is important
to include the genocide of California Indians into this model curriculum and push for textbooks

to deal with the troubling aspects of Gold Rush history honestly and accurately.
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RIVERSIDE, Calif. — The Gold Rush
brought prosperity to many of the
estimated 300,000 prospectors who
flocked to California between 1848
and 1855. For a large majority of
California Indians, howewer, the Gold
Rush was lethal.

An all-day conference at UC
Riverside on Friday, Nov. 7, will
address what a growing number of
scholars have come to regard as the
genocide of California Indians. The
symposium, “Killing California
Indians: Genocide in the Gold Rush
Era,” will bring together historians
and Native Americans from
throughout the state.

The event begins at 9 a.m. and
continues until 4 p.m. in Highlander
Union Building 379. It is free and
open to the public. Parking permits
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murder, said Cliff Trafzer, Cosmic Web [NOV 20, 2014]
distinguished professor of history, .
Rupert Costo Chair in American
Indian Affairs, and director of the

Breakthrough in Managing Yellow Fever Disease
[NOV 20, 2014]
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sources make it clear that the
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Trafzer said. | Subscribe

DELIVERED BY FEEDBURNER
“Some say it was not genocide, it was ethnic cleansing,” Trafzer said. “Indian people say, ‘What’s the

difference?’ More than 80 percent of California Indians died in a 20-year period. Our hope is that the
conference will encourage more research by our students on aspects of the genocide and will create an

awareness among Californians and people around the world that this took place. We hope it will
encourage the state Department of Education to recognize that what happened to California Indians was EXPERTS on demand

enocide and is worthy of inclusion in state textbooks.”
g Y UC Riverside has dozens of experts in

Participants in the morning panel include: vl el CUEn IRl o @2 (e mo-

Whether it's the latest fad in Hollywood, the latest

» Jack Norton, emeritus professor of Native American studies at Humboldt State University and author of must-have gadget or the latest row in Washington,
“Genocide in Northwestern California, When Our Worlds Cried.” He is of Hupa/Cherokee descent and UCR has a vast pool of staff and faculty who can
an enrolled member of the Yurok Nation. He was the first California Indian to be appointed to the Rupert presenta unique view right now.

Costo Chairin American Indian Affairs at UC Riverside. These interactions can take place in person,
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¥

Brendan Lindsay, assistant professor of history at Sacramento State University and author of “Murder
State, California’s Native American Genocide, 1846-1873.” He earned his Ph.D. in historyat UCR.

James Fenelon, professor of sociology and director of the Center for Indigenous Peoples Studies at
California State University, San Bernardino. He is Lakota/Dakota from Standing Rock, and wrote
“Culturicide, Resistance, and Survival of the Lakota (SiouxNation)” and co-authored “Indigenous
Peoples and Globalization.”

Participating in the first of two afternoon panels will be:

¥

»

»

George Harwood Phillips, emeritus professor of history at the University of Colorado, Boulder and the
second scholar named to the Rupert Costo Chair in American Indian Affairs at UCR. Among his books
are “Vineyards and Vaqueros: Indian Labor and the Economic Expansion of Southern California, 1771-
1877,” “Chiefs and Challengers: Indian Resistance and Cooperation in Southern California,” and
“Indians and Indian Agents: The Origins of the Reservation System in California, 1849-1852.”

Michelle Lorimer, who teaches in the CSU San Bernardino Department of History. She earned her Ph.D.
in historyat UCR. Lorimer and Trafzer co-authored an article, “Silencing California Indian Genocide in
Social Studies Texts,” that was published in 2013 in the peer-reviewed journal American Behavioral
Scientist.

Benjamin Madley, an assistant professor of historyat UCLAHe is transforming his dissertation,
“American Genocide: The California Indian Catastrophe, 1846-1873,” into a book for Yale University
Press.

The conference will conclude with a Native American community panel whose participants include:

»

»

»

»

James Ramos, San Bernardino County supervisor, Third District, and past chairman of the San Manuel
Band of Mission Indians

Larry Myers, chairman of the California Indian Heritage Center Foundation Board of Directors and former
longtime executive secretary of the Native American Heritage Commission (NAHC) , Pomo

William Mungary, former NAHC chairperson and current board member of the California Indian Heritage
Center Foundation, Paiute/Apache

Steven Newcomb, indigenous law research coordinator at the Sycuan education department of the
Sycuan Band of the Kumeyaay Nation in San Diego County, co-founder and co-director of the Indigenous
Law Institute, and a columnist with Indian Country Today, Shawnee/Lenape

electronically, through a campus ISDN line, or even
via video through our Digital Production Studio,
which can puta UCR expert on the air anywhere in
the world through AT&T's regional fiber network
hub.

UCR is ready to help you find the expertise you
need to get the story.
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» Daisy Ocampo, a UC Riverside Ph.D. student, Caxcan-Zoque
» Sean Milanovich, tribal cultural specialist, Agua Caliente Band of Cahuilla Indians

¥ Gregg Castro, former tribal chair of the Salinan Nation, researcher and scholar in Salinan cultural history
and language preservation, advisor to the California Indian Storytelling Association, Salinan/Ohlone

¥ Meranda Roberts, a UC Riverside Ph.D. student, Paiute

For more information contact Trafzer at clifford.trafzer@ucr.edu.
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